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Introduction

1 owe my interest in public education to Everett Reimer. Until
we first met in Puerto Rico in 1958, I had never questioned the
value of extending obligatory schooling to all people. Together
we have come to realize that for most men the right to learn is
curtailed by the obligation to attend school. The essays given at
CIDQC and gathered in this book grew out of memoranda
which I submitted to him, and which we discussed during 1970,
the thirteenth year of our dialogue. The lust chapter contaitts my
afterthoughts on a conversation with Erich Fromm on Bacho-
fer’s Mutterrecht,

Since 1967 Reimer and I have met regularly at the Center for
Intercuitural Documentation (CIDOC) in Cuernavacs, Mexico,
Valentine Borremans, the director of the Center, also joined our
dialogue, and constantly urged me to test our thinking against

. the reslities of Latin America and Africa, This book reflects her
conviction that the ethos, not just the institutions, of society
ought to be ‘deschooled”’. ,

Universal education through schooling is not feasible. It would
be more feasible if it were attempted by mesns of alternative
institutions built on the style of present schools, Neither new
artitudes of teachers towards their pupils nor the proliferation of

. educational hardware or software (in classroom or bedroomn),
nor finally the attempt to expand the pedagogue’s responsibility
until it enguifs his pupils’ lifetimes will deliver universal educa-
tionr. The current search for new educational funmels must be
revezsed into the search for their institutional inverse! educs-
tional webs which heighten the opportunity for each one to
transform each moment of his living into one of learning, shar-
ing and caring. We hope to contribute concepts needed by those
who conduct such counterfoil research on education — and also
to those who seek alternatives to other established service indus-
tries,
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czlnifwi ;n gugnsvaca for 1972 and 1973,
SCuss some perplexing i raised
issues whic i
f:oe we e;x;hracfe :iw hy?othesis that society can bcl’:ic:?hookw
wmé}wmhm: i::;a which bemc:y help us distinguish :’nstituﬁon;
development use the : Jearning
. deschooled milieu; and to clarify thozcm goals w!nz?c;

10 an economy dominated b .
Y service induseri
November 1970 =

- Many students, especially those who are poor, intuitively know
. what the schiools do for them. They school them to confuse pro-
‘gess and substance. Once these become blurred, a new logic is
sssmed: the more treatment there is, the better are the results;
of, escalation leads to success. The pupil is thereby ‘schooled” to
confuse teaching with learning, grade advancement with educa-
fion; & diploma with competence, and fluency with the ability 1o

something new. His imagination is ‘schooled’ to accept ser-

wice in place of value, Medical treatment is mistaken for health

care, social work for the improvement of community life, police
protection for safety, military poise for national secarity, the rat
race for productive work, Health, learning, dignity, independ-
ence and creative endeavour are defined as little more than the
performance of the institutions which claim to serve these ends,
and their improvement is made to depend on allocating more
resources to the management of hospitals, schools and other
sgencies in question. ‘

In these essays, T will show that the institutionalization of
values leads inevitably to physical pollution, social polarization

[ and psychological impotence: three dimensions in & process of

would foster the gd : E
advent of an Age of Leisure (schole) as opposed L global degradation and modernized misery. I will explain how

this process of degradation is accelerated when non-material
needs are transformed into demands for commodities; when
health, education, personal mobility, welfare or psychological
healing are defined as the result of services or ‘treatments’. I do
this because 1 believe that most of the research now going on
about the future tends to advocate further increases in the insti-
tutionalization of values and that we roust define conditions
which would permit precisely the contrary to happen., We need
vesearch on the possible use of technology to create institations
which serve personal, creative and sutonomous interaction and
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o tbemgmmofvnlﬁeswhichcammbesuhsmﬂaﬂy'mmned

7. by technocrars, ' i
iy We need counterfoil research o current futup-

:zanis nature and the" nature of modern institutions which char-
Cterizes our world view and Ianguage. ‘To do sa, I have chosen

:;:;Ih otfher .bumucmtic agencies of the corporate state: the cop-
Ier-: amily, the party, the army, the Church, the miedia, My
;na ysis of the }xzdden curriculum of schoo! should make it evi.
;:nt t?:at gubhc education would profit from the deschooling
of society, just as family life, politics, security, fajth and eom-
mz;n;‘;aif:on would profit from ap analogous process
gint my analysis, in this first essay, by tryi )
: . 'y ymg 1o oo
::l;nt thﬁ deschooling of a schooled society might mgeau. Innt‘;ue‘z
teXt, it should be easier to understand my choice of the five

edl‘;mf only education but social reality itself has become school-
33;;1 t;osts roughly the same to school both rich and poor in the

di': epenfiency. The yearly expenditure per pupil in the slums
&nd m the rich suburbs of any one of twenty U S cities les in the

lives, form their world view

S, > and define for them i
'icgltzmatf: and wl'mt s not. Both view doctoring onrs;hl‘: t::
mpg:m{ble, Iearning on ooe’s own ag unreliable, and community
organization, when not paid for by those in authority, as g form

instimtional treatment renders independent
xs;e?mh’rm p_mgresaive undcrt_ieveiopment of self- and comm-~
oo y-reliance is even more typical in Westchester than itis in
lnort}beast of Brazil, Everywhere not only education but
soczety as a whole needs ‘deschooling’, .
Welfare bureaucracies claim a professional, political aad fisan.

*Penrose B. Tackson, Trends in Elementary and Secondary Bducation

Office of Education i
ey , Office of Program and Planning Bvaluation, June

it

X want to raise the genetal question of the mutual definition of

the school as my paradigm, and I therefore deal only indirectly

of aggression or subversion, For both groups the reliance on

Expenditures; Cantral Ciry and Suburban Camparisons 1965 ta 68, U8 - |
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cial monopoly over the social imagination, setting standards of
what is valuable and what is feasible. This monopoly is at the
root of the modernization of poverty, Every simple need to which
an institutional answer is found permits the invention of a new
class of poor and a new definition of poverty, Ten years ago in
Mezxico it was the normal thing 10 be born and to dic in one’s
own home end to be buried by one’s friends. Only the soul’s
needs were taken care of by the instirutional church, Now to
begin and end life at home become signs sither of poverty or of
special privilege. Dying and death have come wnder the institu-
tional management of doctors and undertakers.

Once basic needs have been translated by a society into de-
mands for scientifically produced commodities, poverty is de-
fined by standards which the technocrats can change ar will
Poverty then refers to those who have fallen behind an adver-
tised ideal of consumption in some important respect. In Mex-
ico the poor are those who lack three years of schooling, snd in
New York they ar¢ those who lack twelve,

The poor have always been socially powerless. The increasing
reliance on institutional care adds a new dimension to their help-
lessniess: psychological impotence, the inability to fend for them-
sclves, Peasants on the high plateau of the Andes are exploited
by the landlord end the merchant —~ once they settle in Lima they
are, in addition, dependent on political bosses, and disabled by
their lack of schooling. Modernized poverty combines the lack

of power over circumstances with a loss of personal potency.
This modernization of poverty is s world-wide phenomenon, and
lies at the root of contemporary underdevelopment. Of course it
. appears under different guises in rich and in poor countries,

Tt is probably most intensely felt in U'S cities. Nowhere else is
poverty treated at greaser cost, Nowhere else does the treatment
of poverty produce so much dependence, anger, frustration and
further demands. And nowhere else should it be so evident that
poverty - once it has become modernized - has become resistant
to tregtment with dollars alone and requires an institutional

- revolution.

Today in the United States the black and even the migrant
.. Cab. aspire 10 a lovel of professional treatrent which would have
‘been unthinkable two generations ago, and which seems
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- US poor can count ' dren
N OR 2 truant officer o i i
o : return
0 j::i};ml }mt;ltd they n.mch seventeen, or on a doctor tzt;icmlﬂmn
- ;.)sp: bed w!m:'h costs sixty dollars per day - thcgn i
three months’ income for g majority of the ;SeopI:q J::Wﬂ:

welfare institut
mﬁmﬁommhr:nons, o?cc the professional lerarchies of these
ve convinced society that their ministrations are

strate from their own !
ate experience i i
ht;SGn el i . mte fallacy on which social legig.
u - . - B
' wapmemy :u Cmm& : ;usum_WQha:u O. Douglas observed thay th
1m-‘rctnl o ta an mstitation is 1o finance ir° The :
iy mhj e, Only by channelling dollars away fmm. thcmmiu-lw
the furthcrwimgﬁvaisiu:::t hmkhnng, OdmmHMtion ¢ i iy
¢ . A
etfec:? oy resul i their disabling side..
‘This must be kept in ‘mind when we evalugte federal aid pro~
A
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b 1. Three thousand million dollars are insufficient to improve the

performance of six million children by a measurable amount;
or

2. The money was incompetently speat: different curriculs, bet-

ter administration, further concentration of the funds on the
‘poor child, and more rescarch are needed and would do the

trick; or

'F 3. Educational disadvantage cannot be cured by relying on edu-

cation within the school _
The first is certainly true 30 Jong as the money has been. spent
through the school budget. The money indeed went to the
schools which contained most of the disadvantsged children,
bt it was not spent on the poor children themselves, These chil-

" dren for whom the money was intended comprised only about

balf of those who were sttending the schools that added the
federal subsidies to their budgets. ‘Thus the money was spent for
custodial care, indoctrination and the selection of social roles,
as well a3 education, ail of which functions are inextricably ming-
led in the physical plants, curricula, teachers, administrators
and other key components of these schools, and, therefore, in
their budgets. :
" The added funds enabled schools to cater disproportionately
o the satisfaction of the relatively richer children who were
*disadvantaged’ by having 1o attend school in the company of
the poor. At best a small fraction of each dollar intended to rem-~
edy 8 poor child's disadvantages in learning could reach the child

through the school budget. ‘
It might be equally true that the money was incompetently

spent. But even umusual incompetence cannot beat that of the

school system. Schools by their very structure resist the conoen-
tration of privilege on those otherwise disadvantaged. Special
curniculs, separate classes or langer hours only constitute more
discrimination at a higher cost.

Taxpayers are not yet sccustomed to permitting three thou-
sand miilion dollars to vanish from the Department of Health,
Education and Welfare as if it were the Pertagon. The present
Administration may believe that it can afford the wrath of edu-
cators. Middle-class Americans have nothing to Jose if the
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programae is cut, Poor iny even
gt B parents think they do, but

ending a control of the funds mea;lt fm: their clzﬁ?

inc;t::g o:ﬂhe equality of social claims,
p_mr childd:ﬁ oilvious that even with schools of equal. ali
dom catch up with g rich one, Evcnquif t?trc;

different sense of on
: eself, and apply, fo i
g:;;;; ?;L;t}h m'and vt of school, 8o ihe :aoﬂ;:r ‘;i:uﬁge:hgﬂlmmys
i o bclnn~ d s;hieong as he depends on school for adwﬁg
et gezmncmiﬁgéd o pﬁc::rux;zcd funds to enable them to learn,
mz?;c PPl tment of their alleged dispropor-
this is true in poor pati
: tions ag in ri
i;ﬁmpeemaﬁunder a different puise, WI"&M&H ::nxf;;;cl;’gmnes, bﬁlt tmherc
raons af :::ssmore p_ecypia more visibly bur also - for tg
s i uperficially. Two-thirds of all children j LJ;IO“
ve- school before finishing the fifth grade I:wft imt
2 1

‘deserforex’ are not theref
United States, ore as badly off a3 they would be in the

Few countri
- T
today remain victims of classical povm;tst, T}

. which was stable and Jess disahlin
h : g Most countries ; i
% Opmeh;v:n ?acimd the take-off* point tm?f ;;nlanp
- compcnfwe consumption, and thereby tawmc
8nnmc!crmd mmpoqvi;tz h;l:e:;a«;:mens bave learned to think :ckd?
or. | SiX to ten igat
:;, Not mﬁg‘; Argentina but also in Mﬁiﬁ‘fﬁfﬁi’m‘
3Mdmnmnards’ e eﬂi en adequate education by North Ame:iv::;
e egugh the chance of getting such tonged
| ted 0 & tiny minority. In these oouir;ies the

‘najority is alrea
. in 2 sense of inferiority towards the better
| ticism in favour of school makes it possible to exploit them

education of & few and increasing
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dy hooked on school, that is, they arc schoolsd
schooled, Their fana-

doubly: it permits increasing allocation of public funds for the
acceptance of social control

by the many.
Paradoxically,

necessary is most firmly held

people have been — and will be ~ served by schools, Yet

the belief that universal schooling is absolutely
in those countries where the fewest
in Latin

L+ America different paths towards education could still be taken by

the majority of parents and children. Proportionately, national
savings invested in schools and teachers might be higher than in
rich countries, but these investments are totaily insufficient to
gerve the majority by making even four years of school amend-
ance possible. Fidel Castro talks as if he wanted 10 go in the
direction of deschooling when he promises that by 1980 Cuba
will be able to dissolve its university since all of life in Cuba will
be an educational experience. At the grammaar-school and high-
school Jevel, however, Cuba, like afl other Latin American coun-
tries, acts as though pessage through a period defined as the
gchool age’ were an unquestionable goal for all, delayed merely
by a temporary shortage of resources.

The twin deceptions of increased treatment, as actually pro-
vided in the United States ~ and as merely promised in Latin
America — complement each other. The Northern poor are being
disabled by the same tvelve-year treatment whose lack brands
the Southern poor as hopelessly backward. Neither in North
America nor in Latin America do the poor get equafity from

~ obligatory  schools. But in both places the mere existence of
school discourages and disables the poor from taking control of
their own learning. Al over the world the school has an anti-
educationa) effect on society: school is recognized as the institu-
tion which specializes in education. The failures of school are
taken by most people as 8 proof that education is a very costly,
vcrymmpim,alw&ysarcanemdfmqtmﬂyalmestimpossibiztask.
‘Schiool approprigtes the money, men and goodwill available
for education and in addition discourages other institutions
from astuming educational tasks. Work, leisure, politics, city
living and even family life depend on sc Is for the hahits and
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kaowledge they pres i ming them
ity presuppose, instead of becomi
mnaof edu@tmn. Simultazeously both schools and i;i:e:thtz :

been moved in the spry every
spring of 1970 to promise that i
m}il 5000 haw:c the *Right to Read” before leaving school child
) the United States it would take '
ollars per year to provide what educs
S mentfvoraﬂiugrammarmdhigh
the tlnrty—stx thousand miltion

::1? edth‘m figures thxliy omit the enormous costs of what s
: “higher education”, for which demand is growing even

faster, The United States,

which spent nearly eighty thousand

million dollars in 1969 for ‘defence’ inchiding it deployment

in Vietnam, js obvicusly too

poor to provide equal schooling.

The President’s commitr, finan
ee for the study of school
ask not how to support or how 1o trim such increasiiegsm
¢ ]

but how they can be avoided.

zen who holds the middie ground between the poorest and the

richest), In the United Stares the

discrepancy is smaller, Fut

m:mnon is keener. The richest Parents, some 10 per
; o ben:ﬁtd private edvcation for their children and help
them t from foundation graots. But in addition they

Obmintentimcstbcpetcapita

amount of public funds if this ig

cighty thousand million
tors regard as equal treat~
school: This is well over twice
now being spent, Independent
Department of Health, Educa-

s will be 107 th,ousan& million
thousand million now projected, - |

v
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are that rich children stay longer in school, that a year in a
piiversity is disproportionalily more expensive than a year in
bigh school, and that most private universities depend — at least
indirectly - on tax-derived finances.

Obligatory schooling inevitably polarizes a society; it also
grades the nations of the world according to an international
ceste system. Countries are rated like castes whose educational
dignity is determined by the average years of schooling of its citi-

¥ 7ens, @ rating which is closely related to per capita gross national

product, and much more painful. )
-The paradox of the schools is evident: increased expenditure
escalates their destructiveness at bome and abroad. This paradox

. paust be made a public issue, It is now generally accepted that
- the physical environment will soon be destroyed by biochemical
. pollution unless we reverse current 1rends in the production of
.~ physical goods. It should also be recognized that social and per-
1 sonal life is threatened equally by HEW pollution, the inevitable

. by-product of obligatory and competitive consumption of wel-

The cséa!a:ion of the schools is as destructive as the escalation

" of weapons but less visibly so. Everywhere in the world school
§  costs have risen faster than enrolments and faster than the
§ GNP; everywhere expenditures on school fall even further be-
E . hind the expectations of parent, teacher and pupils. Everywhere

this sitnation discourages both the motivation and the financing
for large-scale planning for non-schooled learning. The United
States is proving to the world that ne country can be rich enough
‘to afford & school system that meets the demands this same sys-
tem creates stmply by existing, because a successful school sys-
tefn schools parents and pupils to the supreme value of a larger
school system, the cost of ‘which increases disproportionately as
higher grades are in demand and become scarce.

Rather than calling equal schooling temporarily unfeasible,
we must recognize that it is, in principle, economically absurd,
and that to attempt it is intellectually emasculating, socially
polarizing and destructive of the credibility of the political sys-
tem which promotes it. The ideology of obligatory schooling

S
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 admits of no logical fimits. The White House recently provided |
teerN?;nlp mﬂutsclmecker, the ’mmamstr who treg- |
i on b he was qualified as a candidate, :
fm the President that all children between six and e hfg; 3
protessionally examined to ferret out tho who have d g . g

tendencies, and thas obligatory treatment be provided for them

If necessary, their re-education ;
° . tion in speciel institutions ]
required. This memorandum from his doctor the m?f&'fiﬁi -3

;’gi e:aluntig; lif:n f;IsE W. Indeed, preventive concentration camps
: Mﬂi : would be a logical improvement over the
\ i:lf;f;dumtianai opportumity is, indeed, both a desirable and
cmﬁi;e salgoeéot:lut to equate this with obligatory schooling is to
vation with the Church. School has beco
) h : me the w
;bz;on ::.rf a modernized proletariat, and makes futile promm;:
o s h:astmn to the poar of the technological age, The natio
. adopred it, drafting all citizens into g graded mrriculu?x:
mleadmghi to _sequentxal' diplormas not unlike the initiation rituals
e eratic promotions of former times. The modern state
D ;nm;ghm ?;:n duty of enforcing the judgement of its educat-
iethegh yio -mm‘nt tr:uant officers and job requirements,
i mmmssw;w who enforced the judgements of’
iy ugh the conquistadors and the Inquisi-
m;‘:\rfn o;nmnes ago the United States led the world in a move-
need the o;s:z::j;m ﬂ;cd{no e o R
onal disestablishment of the mo:
school, and thereby of a ich irianfnlig
:  And theredy of a system which legally combines preju-
dice with discrimination. The first article of a bill of righl:;qf::r

. B modern, humanist society would correspond 1o the Firgt Am- " " i

en‘fhmem to the US Constitution: “The State shall make no law
with rwpectl to the establishment 'of education.’ There shall

no ritual obligatory for all, : be

& To d::mkn: t?zis c.!isesttabifshmmt effective, we need a law forbid-

wmrimg scmmnba&d a;t;a;: mz; hiring, vggnng or admission to cehfres of

ous attendance at som i ' Thi

fuarantee. w‘zould not exclude performance mc:;fpex :

_ d:)r &. fr:mct‘:on ‘or role, but would remove the present absu:;

scnmmatwnmfmurefthcpetmwholeamsagivenskm
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likely — has been able to obtain 2 diploma which has no relation
to any useful skill or job. Only by protecting the citizen from
being disqualified by anything in his carcer in school can a coo-
stitutional disestablishment of school becorne psychologically
effective. :

WNeither learning nor justice is promoted by schooling because
educators insist on packaging instruction with certification.
Lesrning and the assignment of social roles are meited into
schooling. Yet to learn means to acquire & new skill or insight,
while promotion depends on an opinion which others have
formed. Learning frequently is the result of instruction, but
selection for a role or category in the job market increasingly
depends on mere length of attendance. :

Instruction is the choice of o tances which facilitate
learning. Roles ave assigned by setting 8 curriculum of condi-
tions which the candidate must meet if he is to make the grade,
School lnks instruction - but not Jearning ~ to these roles. This
is neither reasonable nor Liberating, It is not reasohable because
it does not link relevant qualities or competences 1o roles, but
rather the process by which such qualities are supposed to be
acquired, Bt is not Lberating or edicational because school re-
serves instruction 1o those whose every step in jearning fits pre-
viously approved measures of social control.

Curriculum has always been used to assign social rank, At
times it could be pre-natal: karma ascribes you 10 a caste and line-
age to the aristoCracy. Curriculum could take the form of &

ritual, of sequential sacred ordinations, or it could consist of a

suceession of feats in war or hunting, or further advancement

could be made to depend on a series of previous princely favours,

Universal schooling was meant to detach role assignment from

personal life history: it was meant to give everybody an equal

changce to any office. Even now many people wrongly believe /;b/
school ensures the dependence of public trust on /rcj,er"‘
ing achievements. However, instead of igpﬂ”’"

school system has monopolized their distri’ /

To detach competence from curricuh .,,,t%

man's learning history must be made tabo g,

his political affifiation, church sttendance, It /‘/
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.. - recial background. Laws forbidding discrimination on the basis

- of prior schooling must be enacted. Laws, of course, cannot stop

prejudice against the unschooled ~ nor are they meant to forve

» @nyone to intermarty with an autodidact — but they can discour-
age unjustified discrimination, '

A second mujor Hlusion on which the school system rests is
that most learning is the result of teaching. Teaching, it is true,
fnay contribute 1o certain kinds of learning under certain cir-
cumstances. But most people acquire most of their knowledge
outside school, and in school only in 56 far as school, in g few

rich countries, has become their place of confinement during an -

increasing part of their lives,

Most learning happens casually, and even most intentional
learning is not the result of programmed instruction, Normal
children learn their first language casually, although faster if
their parents pay attention to them. Most people who learn a
second language well do so as a result of odd circumstances and
not of sequential tesching. They go to lve with thejr grand-
parents, they travel, or they fall in love with 2 foreigner, Fluency
in reading is also more often than not g result of such extra-
curricular activities, Most people who read widely, and with
pleasure, merely believe that they learned 1o do 5o in school;

. when challenged, they easily discard this illusion. :

But the fact that a great deal of learning even now seems to
happen casually and as a by-product of some othsy activity de-
fined as work or leisure does not mean that planned learning
does not benefit from planned instruction and that both do not
stand in need of improvement, The strongly motivated student

who is faced with the task of acquiring a new and complex skill ...

may benefit greatly from the discipline mow associated with the
old-fashioned schoolmaster who taught reading, Hebrew, cate-
chism or multiplication by rote, Schoo! has now made this kind
of drill teaching rare and disreputable, ver there are many skills
which 4 motivated student with normal aptitude can master. in
8 matter of a few months if taught in this traditional way, This
19 88 true of codes as of their encipherment; of second and third
languages as of reading and writing; and equally of special fan-
Buages such as algebra, computer brogramming, chemical analy-
8i8, or of manual skills like typing, watchmaking, plumbing,
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wiring, TV repair; or for that matter dancing, driving and div-
mg!n certain cases acceptance o & learning programme mmmﬁ
at a specific skill might presuppose competence in some 0 o
skﬂhbutitalwu}d cextainlynotbex.nadﬁto dep@dupﬁw
process by which such prerequisite skills were mmmd. A
pair presupposes literacy and :tm:; maths; diving, good
ing; Vi Little of either. -
m‘;ﬁ;;;:sd; m skills is measurable. The eptimufn g
sources in time and materials needed by an average motiva :
adult can be easily estimated, The cost of teaching a secon
Western European language to a higt.x level of _ﬂue.ncy rangessnd
betwemfourandsixlumdmddnﬂmmth?vmm‘i&atfm,mbe
for an Oriental tongue the time ncef!ed for n:ts'(:ructm_l;i~1 m:;i oo
doubled. This would still be very little compared wi p he oot
of twelve years of schooling in Nc:v.v Y.ork City (& condi s
acceptance of a worker into the Sanitation Department) -;m .
fifteen thousand dollars. No doubt not onhf the teacher e
the printer and the pharmacist tgxotm the;;:;l;i :hmug
t training for them is very X .
wgﬁm:igamgamm most educational fur}ds. Pnll m;
struction which costs less than comparable schooling lsdng:}se
privilege of those rich enough to ‘bypass the schools, an -
whom either the army or big busmezfs sends thrcfugh fmI:I's s
training, In & programme of progressive dmghwl{ng o oot
cation, at first the resources available for drill traiming wou e
timited, But ultimately there should be no obstw.:.le for: nnyc;:m f
any time of his life to be abl; 1:0 choose instraction among hun:
f definable skills at public expense. _
dr;}:{sggt now educational credit good at any skill ocntr:ngu:it:
be provided in limited amounts for peop}e of all ages, e oot
just to the poor. 1 envisage such mdxtmthffarm.eﬁgdﬁm
tional passport or an ‘edu-credit card’ provided toI ea coizen
at birth, Tn order to favour the poor, who ’p?obab ylgobi: i
use their yearly grants eatly in life, a provision (:cu = -
that interest accrued to later users of cumu}aned mtm
Such credits would permit most people o acquire the e
in demand, at their convenience, b;ttzr, faster, cheaper an
fewer undesirable side-effects than in school.



oences. Certification constitutes g form of market manipuia-

tion end is plausible onl
¥ 1 & schooled mj
erts and trades are less skilful , less invm]t?;:d ot

teachers of Spanish or F
; rench do not spesk the | '
:ﬁ:cﬂy as‘tlmr pupils might afrer halt o year of&;t;age i
A Experxmthat s conducted by Angel Quintero in Puawpgxm X
suggest mﬂn?yﬂungteenasm,ifgivmthepmpwimxn(x
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ives, programmes and access to tools, are better than most schook

teachers at introducing their peers to the scientific exploration
of plents, stars and matter, and to the discovery of how and why
a motor or a radio functions. .

Opportunities for skill-learning can be vastly multiplied if
we open the ‘market’. This depends on matching the right
teacher with the right student when he is highly motivated in an
intelligent programume, without the constraint of curriculum,

Free and competing dril} instruction is a subversive blasphemy
to the orthodox educator. Tt dissociates the sequisition of skills
from ‘humane’ education, which schools package together, and
thus it promotes unlicenced learning no less than unlicenced
teaching for unpredictable purposes.

"There is currently a proposal on record which seerns at first

to make a great deal of sense. It has been prepared by Christo-
pher Jencks of the Center for the Study of Public Policy and is
sponsored by the Office of Fconomic Opportunity. It proposes
0 put educational ‘entitlements’ or tuition grants imto the
hands of parents and students for expenditure in the schools of
their choice. Such individual entitlements could indeed be an
important step in the right direction. We need a guarantes of
the right of each citizen to an equal share of tax-derived educa-
tional resources, the right 1o verify this share and the right to
sue for it if denied. It is one form of a guaranice against
regressive texation, ‘

The Jencks proposal, however, beging with the OMinous statew
ment that ‘ conservatives, liberals and radicals have all complained
at one time or another that the American educational system
gives professional educators too little incentive to provide
high-quality education to most children’. The proposal con~
demns itself by proposing tuition grants which would have to
be spent on schooling. ) o

This is like giving a lame man a pair of crutches and stipulat-
ing that he uses them only if the ends are tied togther. As the
proposal for tuition grants now stands, it plays into the hands
not only of the professional educators but of racists, promofers
of religious schools and others whose interests are socially div-
isive. Above all, educational entitlements restricied 1o use within

schools play into the hands of all those who want to continue to
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3@!@:&. This dwmnnnation in favour of schools which
?mm Jencks's discussion on refinancing education could
djﬂf:rcdzt one of the most critically needed principles for sdu-
cational 'mform: thc‘mtum of the initiative and accountabili
for learning to the learner or his most immediate tutor, i
faggemd::ciaﬁhng of seciety‘ in'lplies a recognition of the two-
et : learning, An lnsistence on skill drill alone could
] a‘lsasm,.equaiemphamsmustbephoedmmhmkindsof
tgiﬁ;mng. But if schools are the wrong places for lewrning o skill
e s:gk ?;d‘;rom places for getting an education. Schoal dne;
‘ i lly, parﬂy because it does not distinguish between
them, Sc.hoal 15 inefficient in skill instruction especially becau:
ft 15 curricular, In most schools g progranune which is reant ts:
gﬁpﬁgixyﬁsﬁﬂa;svgam a%ways to another irrelevant task,
e d thﬁp}aymeemen; in maths, and class sttendance 1o
Schools are even less efficient in the arrangement of the cir-
:ums.tanccsuwl'uch eno?urage t‘he open-ended, exploratory use of
t;?}u,!red sk:ns, for which T will reserve the term ‘liberal educy-
. The main reason for this is that school is obligatory and
becomes schooling for schooling’s sake: an enforced stay in the
éo?mpany of teachers, which pays off in the doubthyl privilege
fm;mrc suf:h company, ‘Iust as skill instruction mwst be fread
dimc;rdngur Obn.tstramts, 50 must libersl education be
e m !Jfgatory attendance, Both skili-learning and
on 1or mventive and creative behaviour can be ajded by

nstitutional arrangement, but they are of a different, frequently - eet for the discussion of these key words, They begin lize
meet for iscussion of these key wo to rea

opposed nature,
Most skills can be acquired and improved by drills
gi;}}fl nfnphes the mastery of definable sand predictable bému;
mstrucum can rely, therefore, on the sirmdation of cie-

cumstances in which the skill will be used. Education in the 'ex=
pl?mmry and’ creative use of skills, however, cannot rely on
dnﬂs }'Educamn can be the outcome of instruction, though
mn f’f a !tmd fundamentally opposed to deill, Tt relies
= re; atxgnshzg between partners who already have some of

keys which give access 1o memories stored in and by the

5 daic
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commugpity, Tt relies on the critical intent of all those who use
memories croatively. It relies on the surprise of the unexpected
question which opens new doors for the inquirer and his part-
m“ .

The skill instructor relies on the arrangement of set circum-
stances which permit the learner 1o develop standard responses.
The educationsl guide or master is concerned with helping
matching partners 10 meet so that learning can take place. He
matches individuals starting from their own, unresolved ques-
tions. At the most ke helps the pupil to formulate his puzale-
ment sinee ondy a clear statement will give him the power to find
his match, moved like him, at the moment, to explore the same
ssue in the same context,

Matching partners for educational purposes initally seems
more difficult to imagine than finding skill instructors and part-
pers for a game. One reason is the deep fear which school has
implanted in us, & fear which makes us censorious. The unlic-
enced exchange of skills — even undesirable skills ~ is more pre-
dictable and therefore scems less dangerous than the unlimited
opportunity for meeting smong people who share an issue which
_for them, at the moment, is socially, intellectually and emotion-
ally important.

The Brazilian teacher Paulo Freire knows this from experi-
ence. He discovered that any adult can begin 1o read in 8 matter
of forty hours if the first words he deciphers are charged with
political meaning. Freire trains his teachers to move into a vil-
lage and to discover the words which designate current import-
tant issues, such as the access to a well or the compound interest
on the debts owed to the pairon. In the evening the villagers

that each word stays on the blackboard even after its sound. has
faded, The letters continve to uniock reality and to make it
manageable as a problem, I have frequently witnessed how dis-
cussants grow in social awareness and how they are impelled to

*  take political action as fast as they learn to read, They seem to

take reality into their hands ss they write it down.,

1 remember the man who complained about the weight of
pencils: they were difficult to handle because they did not weigh
as much as a shovel; and T remember another who on his wey 1o
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:ﬁ( s_topp@ mh ius ¢ompanions and wrote the word they
mgwnh his hoe on the ground ; ‘agua’, Since 1962

cussants bring to the class,

The educa;:z::llm mamimakmg among people who have been
"mfiu(mt‘:sa:‘fullyeh pricdlicoings ;;; d t task. Those who do not need
T UnOTIY even among the readers of serious
et a)?m::gd shouifi not be rallied for djs-

X N Or & picture, i
m t::d sz:ime: they sho_u}d be able tommeﬂ arE:;;h : ;ﬁgj:’;

) m}ﬁned by their own initiative, Creative, exploratory
mlmrmnpmbgl e::;;mif peers Wﬂy puzzled about the same terms
i : nge universines make the futile attempt to match
i ai:: bﬁﬁplymg ti!.lcir wourses, and they generally fajl singe
: d;{mmm d to amxculuxfz, Lourse structure and bureaueratio
admini spmtz:‘.) In schools, mcl_uding universities, most resour-
bt 1pumm the time and motivation of a limited
b peoz?cmtakeuppmdmﬁmdmoblminarim-

y defined setting, The most radical alternative to school would

Let me give, s an exam .
. iple of what I mean, g descripti
m an mtel‘itfcma] match might work in New York C::;t‘o;a:lf
nax, Ft any given moment and at & minimum price, could iden-
tify himself to o computer with his address and telephone num-

ber, indicating the book, article, film or recording on which he.

secks & partmer for discussion Withi
. 2 . Within dayy he i
mn:}ﬁznehsmfaﬁwx who recently had tahy:n thzmsamr:cmby
'Iih’s list would enable him by telephone to arrange for g mzenngn‘vc'
:mh persons who initially would be known exclusively by the
act that fhey requested a dialogue about the sarne subject
< Mautching people accordiag to their interest in & partioular
b is radically simple, It permits identification onl on the
58 of a mut}ml desire to discugs a staternent mm:gecfb

't}nrd PW_’% and it leaves the initiative of arranging the nrw!::ta
ing to the individual, Three objections gra ustally reised agams;
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b this skeletal purity. I take them up not only to dlarify the theory
¥ that T want to illustrate by my proposal — for they highlight the
B deep-seated resistance to deschooling education, to separating

b learning from social control - but also because they may help
§ tosuggest existing resources which are not now used for learning

. 'The first objection is: Why cannot self-iderification be based

§ als0 on an ideq or an issue? Certainly such subjective terms could
b also be used in B computer system, Political parties, churches,
£ unions, clubs, neighbourhood centres and professional societies

B aiready organize their educational activities in this way and in
jeffect they act as schools. They all match people in order to ex-

B plore certgin ‘themes’; and these are dealt with in courses, sem-
E ipars and curriculg in which presumed ‘common interests’ are

E prepackaged. Such theme-matching is by definition teacher-
. centred: it requires an authoritarian presence to define for the
. participants the starting point for their discussion. :

- By contrast, matching by the title of a book, film, etc., in its

pure form leaves it to the suthor to define the special language,
B the terms, and the framework within which a given problem or
L. fact-is stated; and it ensbles those who accept this starting point

to identify themselves to one another. For instance, matching

; people around the idea of “cultural revolution’ usually leads
f. cither to confusion or to demagoguery. On the other hand,

matching those interested in helping each other understand &

specific article by Mao, Marcuse, Freud or Goodman stands in
‘. the great tradition of liberal Jearning from Plato’s Dislogues,

which are built around presumed statements by Socrates, to

',;-‘Aquinas’s commentaries on Peter the Lombard, The iden of

matching by title is thus radically different from the theory on

; ';f ~which the “Great Books' clubs, for example, were built: instead

of relying on the selection by some Chicago professors, any two
pertners can choose any book for fusther analysis, .
The second objection asks: Why not Jet the identification of
match seekers include information on age, background, world
view, competencs, experience or other defining characteristics?
Again, there is po reason why such discriminastory restrictions
could not and should not be built into some of the many univer-
sities ~ with or without walls - which could vse title-matching as
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friendship, self-chosen work and critical reading is high, (The
. that & record of persppal readings and meetings could be
ined thus by the FBI is undeniable; thar this should ssill
worry snybody in 1970 is only amusing 1o & free man, who
“epilly-nilly contributes his share in order to drown snoopers in
“the irrelevancies they gather,)
.Both the exchange of skills and matching of partners are
‘based on the assumption that education for all means education
Py all. Not the draft nto a specialized institution but only the
-mobilization of the whole population can lead o popular cul-
e, The equal right of each man 1o exercise his competence to
Jewrn and to instruct is now pre-empted by certified teachers,
The teachers’ competence, in turn, is restricted to what may be
-done in school. And, furtber, work and leisure are alienated from
each other as a result: the spectator and the worker alike are
pposed to arrive at the work place all ready to fit into a routine
-prepared for them. Adaptation in the form of a product’s de-
sign, instruction and publicity shapes them for their role as
much as formal sducation by schooling. A mdical alternative to
& schooled society requires not only new formal mechanisras for
the formal acquisition of skills and their educational use. A
deschooled society implies & new approach to incidental or in~
formal education,
. Tncidental education cannot any longer return to the forms
which learning took in the village or the medieval town. Tradi-
tional society was more like a set of concentric circles of mean-
ingful structures, while modern man must learn how to find
. meaning in meny structures to which he is only marginally re-

. Jated, In the village, language sud architecture and work and
religion and family customs were consistent with one another,
mutually explanatory and reinforcing, To grow into one implied
a growth into the others. Bven specialized apprenticeship was &
by-product of specialized activities, such as shoemaking or the
singing of psalms. If an apprentice never became a master or a
scholar, he still contributed to making shoss or to making
church services solemn. EBducation did not compete for time
with either work or leisure. Almost all education was complex,
lifelong and unplanned. '

Contemporary society is the result of conscious designs, and

under discussion Advanty i ;
; N ges for achieving specific Is of
learning could be found for each of these restrictions, Bﬁ fc:rf
!.:h‘e real reason for proposing such
. sy from: the preswnpti
;e;pé:e agt:ognoxm tant: ed:mmm want to avoid the xgnogf::f mthat E
] aroun & text whtich they mav n rsmm'
anm they x{ead' only because they aye inbmimg ;nu;de 2
T d f)bmaon: Wh}r not provide match seekers with

mumg owners, publishers, teicphonmnswcring services !
Wdepamnh I T-Store managers, and eyen Comumuter-irain executives s
ocoudpmmotettwirscrﬁmbymnderingth i
for educationa] meetings, o Reimctive
At 8 first meeting in a migh
: coffee shop, say, the i
4 . v g mm
extablish thcu- identities by Placing the book under dismiox:

: . t itema to quote to m;
mi;nzh:fs:oug?a The nsk’timt the self-chosen dmc?f:.s::;
e vers .strangcrs might lead to a loss of time, disap.
" mkcwen unpleasantness js certainly smaller than the
et :sz by a co{le_ge_ applicant. A computer-arranged
mﬁmungw it § am article in & natiogal magezine, held in a
off Fourth Avenue, wouldt obligate none of the par-

ticipants to stay in the com i i
by it b pany ofhxsnewaoquamtmcesfor

a cup of coffee, nor 1 4
o a y woald 4
m.@ma;tofthmnmagam.mmumatkmuﬁm ‘
| pierce O?aqumgssofhfeinamademcityandfurﬂmnéw
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. educational opportunities must be dcsigned into them. Qur
re-

moe on specialized, fuil-time instruction through school will
nor Gddecrc:?se,andw?mustﬁndmmwayx to learn and ¢ :::
b th?cs}t:oml quality of all institutions must increase i
oo ;013 a very am.biguous forecast, It could mean tha:i:m‘
i se;-? city '?vﬂl be i;xcreasingly the victims of an c:&ex-
depdmmomaf total instruction and manipulation once they are
wm Bmm tenuous prf:mnce of critical independence
by now provide for at least some of their
It j behin
et ﬁc;:l:: zl;;) uﬁ:;n that hx::in will shield themselves less behind
f n 5¢ and thus gain in cour f
g:ck am? Fhmby control and instruct the insﬁtutimssgeinm hich
they pe?mcxpatc. To ensure the latter we must learn: o cs:'v
e social value of work and leisure by the educational give—@m:nadte

take i
for which they offer opportunity, Effective participation in -

the politics of a street, 8 work i ITOELErT
E:igmospital is therefore ﬂﬂa&iemasg? t: :
; as educational nstitutions, valuate
e ;ecenﬂy sfpuke to 8 group of junior-high-school students i
gaturym M\’; torgamzmg B resistance movement to their obl?f
g e in o’th:: next elasa,. Their slogen was ‘parﬁéiphtien
st i on’. They were disappointed that this was yndes.
— emiand for Im rather than for more education d
oo me r,;: the resistance which Karl Marz put up ag’a?:st
oo wmx;d Gotha programme, which ~ one hundred vears
e to outlaw child Ia . He opposed the
mterest of the education of the young, which omﬂpr;m

pen only at work. If the greatest fruit of man’s labour should be

'I'Iwmaiorobstacleonthewayma i educe
s . society that tru
b t:::l jﬂefm_ned by 8 f:lack friend of mine in Chicagoifwho tot;:
o imagination was ‘all schooled up’. We permit the
ta andmmambﬁ:m untversal educational deficiencies of its
mWWM' h?nnspmislizedagmcymueettbmw
in the delusion thar we cag distinguish between wha:
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is necessary education for others and what is pot, just as former
| generations established laws which defined what was sacred and

" what was profane.

Durkheim recognized that this ability to divide social reality

§ o wo realras was the very essence of formal religion. There
| are, he reasoned, religions without the supernatural and religions
j without gods, but pone which does not subdivide the world into
b things and times and persons that are sacred and others that 43 a
L consequence are. profane. Durkheim’s insight can be applied to
b the sociology of education, for school is radically divisive in &
b similar way. _ :
¥ “The very existence of obligatory schools divides any society
g into two realms: some time spans and processes anxd treatments
B and professions are ‘academic” or ‘pedagogic’, and others are
b not. The power of school thus to divide social reality has no
b boundaries: education bevomes unwordly and the world be-

b comes non-educational.

¢ Since Bonhoeffer contemporary theologians have pointed 10

| the confusions now reigning between the Biblical message and

institutionalized religion, They point to the experience that

f Christian freedom and faith usually gain from secularization.

3 - Inevieably their staternents sound blasphemous to many church-~
1y, the educational process will gain from the

§  men. Unquestionab
g deschooling of society even though this demand sounds 1o many
B schoolmen like treason to the enlightenment. But it 38 enlighten-

ment itself that is now being souffed out in the schools.

L e secularization of the Christian faith depends on the dedi-

L cation to it on the part of Christians rooted in the Church. In
| much the same ‘way, the deschooling of education depends on
. the leadership of those brought up in the schoois. Their cuericu-
Turn cannot serve them as an alibi for the task: each of us remaing
. responsible for what has been made of him, even though he may
e be able to do no more than eaccept this responsibility and serve

" 23 a warning to others.

W




2 Phenomenology of School

Some words become so fexible that useful,
. they cease to be
‘School’ and *teaching’ are such terms. Like an amoeba

fit into almost any interstice of the language. ABM will tet:g i

the Russians, IBM will teach N, i
- become the school of a nation, S,
; The search for alternatives in education must therefore start
w'{th an agreement on what it is we mean by ‘school’. This
might be dgaae in several ways, We could begin by hstmg the
latent funcnons performed by modern school systemy, such
custodial care, selectiop, indoctrination and learning \:ﬂ?e ) lac;
mzke a client analysis and verify which of these !at:n;: functi:ns

and the army can

render 8 service or g disservice to teachers, employers, children, | ;

parents or the professions. We could survey the history of West-
;n; cultare anfi tbe ifaformation gathered by anthropology in
rder to find institutions which played a role like that now

performed by schooling. We could, finally, recall the many | ]

normative statements which have been made since the time of

Comenius, or even since Quintili . 3
ian, and discover which of these &
the todern school systems most closely approaches, Bot any of

these approaches would oblige us to start with certain ASSUNP-

tions about a relationship between school and education. To, .

develop a language in which we can speak about school without
mfch consta{xt recourse o education, T have chosen to begin
with something that might be called a phenomenoclogy of public
school. For this purpose T shall define *school” as the age-speci-

fie, teacher-related process irin i i
. requ full-time atter
obligatory curriculus, . =S at an

Age

School groups people &ccordin‘ i
; . & to age. This groupi ts
three unquestioned premises. Children belong in whiﬁ.g é:?ld;:
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. learn in school. Children can be taught only in school. I think
b these unezamined premises deserve serious questioning.

We have grown accustomed to children. We have decided

b that they should go 10 school, do as they are told, snd have nei-
| ther income nor families of their own., We expect them to know
L their place and behave like children, We remember, whether nos-
- talgically or bitterly, a time when we were children, too. We are

. B

3 expected to tolerate the childish behaviour of children, Man-

kind, for us, is a species both afflicted and blessed with the task
of caring for children. We forget, however, that our present
concept of ‘childhood’ developed only recently in Western
Europe and more recently still in the Americas.*

Childhood as distinet from infancy, adolescence or youth was

L unkaown to most historical periods, Some Christian centuries
E  did not even have an eye for its bodily proportions. Artists de-

picted the infant as a miniature adult seated on his mother's
arm. Children appeared in Burope along with the pocket watch
and the Christian tioneylenders of the Renaissance. Before our
century neither the poor nor the rich knew of children’s dress,
children’s games or the childs immunity from the law. Child-
hood belonged to the bourgeoisie, The worker’s child, the peas-
ant’s child and the nobleman’s child all dressed the way their
fathers dressed, played the way their fathers played and were
hangodbyﬂmneckaswemﬁwirfathm,ﬁfmthedismmyof
‘childhood” by the bourgeoisic all this changed. Only some
churches ¢ontinued to respect for some time the dignity and
maturity of the young. Until the Second Vatican Council, each
child was instructed that a Christian reaches moral discernment

. and freedom at the age of seven, and from then on is capable

of committing sins for which he may be punished by an eternity
in Hell, Towards the middie of this century, middie-class par-
ents began to try and spare their children the impact of this doo-
trine, and their thinking about children now prevails in the prac-
tice of the Church, :

Until the last century, ‘children’ of middle-class parents were
made at home with the help of preceptors and private schools.

*For parallel histories of modem capitalism and modern childhood
see Philippe Ariks, Centuries of Childhood, Enopf, 1962: Penguin,
1973
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-

‘ _(?uly wi‘th the advent of industrial society did the mass produc.
::x:hzf childhood” become feasible and come within the reach
masses. The school system is 8 modern phenomenon, as |

is the childhood it produces,

Sinccmostpeaplctodayliveuu' i
geopk toc{ay do not experience ch;&diemiduliutﬁ i;?mmﬁi
tll the soil once you have beconie ‘useful’. Before that, you
watch the sheep. If you are well nourished, you should be useful
by elf:vm, and otherwise by twelve, Recently, I was wmiking to
my mg'ht watchman, Marcos, about his eleven-year-old son who
worksmabarbmhop.ImtedinSpani&ht}mhissonwassﬁn

‘n *niio’. Marcos, surprised, answered with g pui e:
ﬂlion Tvan, 1 guess you're right.” Realizing that ;‘;iﬂri‘; r;srm::i!;
. father hat% thought of Marcos primarily as his ‘son’, 1 felt
guilty for having drawn the curtsin of childhood betwewn, g
sensible persons Of course if I were to tell the New York stum-
W that his mrki{lg son is still a “child’, he would show no
irpnm He k:'mwzs quite well that his eleven-year-old son should
allowed childhood, and resents the fact that he is not. The
son of Marcos has yet to be afflicted with the yearning for child
ho‘:: ; the New Yorker's son fecls deprived, )
iviost people around the world, then, either do
catinot get madml childhood for their offspring,ngfitwiatn:}::
seerns that childbood is 2 burden 1o a gotd number of those few
wﬁnl'agu are 'anowe& it, Many of them ape simply forced 1w go
s gh it and are nat_ at all happy playing the child’s role,
rowing !fp through childhood means being condemned 1o a
process of inhuman conflict between self-awareness and the role

uposed by g society going through its own schoot age. Neither .

aSl:;ph:;fxthDa;daIus nor Alexander Pormoy enjoyed childhood
neither, i ; i .
o suspect, did many of us like to be treated as child-
. It t‘hm were ?o age-specific and obligatory learning instity.

_on, ch_a!dhmd would go our of production, The youth of
tich nations would be Lberated from its destructiveness, and
xr.mtxons vpfﬂuid cease attempting 1o yival the childishn;ss of
o rich. If socmty: WEre £0 outgrow its age of childhood, it would
bcw: o become hvab%e for the young. The present disjunction

tween an adult society which pretends to be humane and g

| maintained.
. The discstablishment of schools could also end the present
b discrimination against infants, adults and the old in favour of
B children throughour their adolescence and youth. The social
. decision to allocate educational resources preferably to those
. citizens who have outgrown the extraordinary learming capacity
L of their first four years and have not arrived at the height of their
L self-motivated learning will, in retrospect, probably appear s
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' school cnv‘mnmt which indézts mahty could no longer be

Institutional wisdom tells us that children need school. Insti-

| tutional wisdom tells us that children learn is school. But this
- institutional wisdom is itself the product of schools because
b sound common sense tells us that only children can be taught
& o school. Only by segregating human beings in the category of
B~ childhood could we ever get them to submit to the suthority of
F  aschoolteacher.

Teachers and pupils

By definition, children are pupils. The demand for the milieu of
childbood creates an unlimited market for accredited teachers,
School is an institution built on the axiom that learning is the
result of teaching. And instirutional wisdom continues 1o accept

this axiom, despite overwhelming evidence to the contrary.

We have gl learned most of what we know outside school.
Pupils do most of their learning without, and often despite, their

F reachers. Most tragically, the majority of men are teught their

fesson by schools, even though they never go to school.

: - BEveryone learns how to live outside. sehool. We learn to speak,
5" to think, to love, to feel, to play, to curse, to politick and to work
- without interference from a teacher, Even children who are un-

der a teacher's care day and night are no exception to.the rule,

' \ Orphans, idiots and schoolteachers’ sons learn most of what they

learn outside the *educational® process planned for them. Tea~
chets have made a poor showing in their attempt at increasing
learning among the poor. Poor parents who want their children
to go 0 school are less concerned sbout what they will learn

. .' * than sbout the certificate and money they will earn. And middle-

clags parents commit their children to & teacher's care to keep
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. fh;nf;xn@mingwhatthemkamﬁnthesmhm
mgly, educational research demonstrutes that children learn most

of what teachers pretend to teach

¥ Wi them from peer groups, from |
comics, from chance observations, and above afl from mere par- | 3
8 sacred milieu.

ticipation in the ritual of school Teachers
: . s, more often than not,
obstruct such learning of subject marters ag goes on in school, ’

Half of the people in our world never set foot in school. They » g

¥ specialize in promoting learning, they would have to sbandon
& a system which calls for between 750 and 1000 gatherings a year.
.- But of course teachers do a lot more. The institutional wisdom
b of schools tells parents, pupils and educators that the teacher, if

ln}rcfnc oonitact w‘rith teachers, and they are deprived of the
privilege of booom.mg dropouts. Yet they learn quite effectively
the message which school teaches: that they should have school,
and more and more of it. School instructs them in their own

Inferiority through the tax collector who mmakes them pay for it, i
B This is true even for teachers whose pupils spend most of their
- school time in a classroom without wails.

m.mugh the dengigugue who raises their expectations of it
::e f ugh thm children once the latter are hooked on it Sc;
poor are robbed of their self-respect by subscribing to a creed
that grants salvation only through the school. At least the
- g:h::h gave them a)chanoc 0 repent at the hour of death.
. ﬁlmlcavcs thm? with tI'm expectation {8 counterfeit hope)
mu;m ;;1 igrandch;wldrea will make it, That expectation s of
more learning which
b ch comes from school but not
Pupils have never credited teachers for m i
, vex ost of their leaming,
Bx_‘;ght and t‘lix:g alike have always relied on rote, reading :;;!:i
wit to pass their exams, motivated i carrot
of & desired career, ’ h*y - '
Adults tend 10 romanticize their schooling
. d : . In retrospect,
;Tsz their .Iearnmg to the teacher whose patience m
rned to admire, But the same adults would worry about the
mental health of a child who rushed home to tell them what he -
lmmed from his every teacher,
Schools create jobs for schoolteachers f i
G vk b , DO matter what thcn-

Full-tims attendance

?ivmr month T see another list of proposals made by some US
fndustty o AID, suggesting the replacement of Latin American
classzmm‘ practitioners’ either by disciplined systems adminis-
trators or just by TV, In the United States teaching as a team
enterprise of educational rescarchers, designers and technicinng

& teacher into custodien, preacher and therapist.
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b s guining acceptance. Bit, no maiter whether the teacher i a
@ schoolmarm or a team of men in white coats, and no matter
1 whether they succeed in teaching the subject matter listed in the

catalogue or whether they fail, the professional teacher creates

Uncertainty about the future of professional teaching puts
the classroom into jeopardy, Were educational professionals to

he is to teach, must exercise his authority in a sacred precinct.

School, by its very nature, tends to make & total claim on the
time apd energics of its participants, This, in turn, makes the

In each of these three roles the teacher bases his authority on
a different claim. The feacher-as-custodian acts as a master of
ceremonies, who guides his pupils through a’'drawn-out laby- -
rinthine ritual. He arbitrates the observance of rules and admin-
isters the intricate rubrics of initiation to life. At his best, he sets
the stage for the scquisition of some skill as schoolmasters al-
ways have. Without illusions of producing soy profound learn-
ing, he drills his pupils in some basic routines.

The feacher-as-moralist substitutes for parents, God or the

£ state. He indoctrinates the pupil about what is right or wrong,

nat only in school but also in society at large, He stands in loco

. parentis for each one and thus ensures that all feel themselves
- children of the same state. ‘

The fsacher-as-therapist feels authorized to delve into the
personal life of his pupil in order to belp him grow as a persen.
When this function is exercised by a custodian and preacher, -

" it usually means that he persuades the pupil to submit to a
domestication of hie vision of truth and his sens of what is right,

The claim that & liberal society can be founded on the modern
school is paradoxical. The safeguards of individual freedom are

" all cancelied in the dealings of 8 teacher with his pupil. When the
schoolteacher fuses in his person the functions of judge,
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- idkologue, and doctor, the fundamentsl style of society is perver-
* “ted by the very process which should prepare life, A teacher who
combines these three powers contributes to the warping of the
child much moré than the laws which establish his legal or eco-
nontic minority, or restrict his right to free assembly or abode,

Teachers are by no means the only professionals who offer
therapy. Psychiatrists, guidance counsellors and job counseliors,
even Jawyess, help their clients to decide, to develop their per-
sonalities and 1o Jearn. Yet common sense tells the client thar
guch professionals should abstain from imposing their opinion
of what is right or wrong, or from forcing anyone to follow
their advice, Schooltegchers and ministers are the only profes-
sionals who feel entitled to pry into the private affairs of their
clients at the same time as they preach to a captive audience,

Children are protected by neither the First nor the Fifth Am-
endment when they stand before that secular priest, the teacher.
The child must confront a man who wears an invisible triple
crown, like the papal tisra, the symbol of triple authority com-
bined in one person. For the child, the teacher pontificates as
pastor, prophet and priest - he is at onee guide, teacher and ad-
ministrator of & sacred ritual. He combines the claims of medi-
eval popes in a society constituted under the Buaraniee that these
claims shall never be exercised together by one established and
obligatory institution - church or state.

Defining children as full-time pupils permits the teacher to
exercise a kind of power over their persons which is much less
limited by comnstitutional and consuetudinal restrictions than the
power wielded by the guardians of other social enclaves. Their

-chronological age disqualifies children from safeguards which -

are routine for adults in a modern asytum madhouse, mongag-
tery or jail.

Under the authoritative eve of the teacher, several orders of
value collapse into one, The distinctions between morality, legal-
ity and personal worth are blurred and eventually eliminated.
Each transgression is made to be felt as & multiple offence, The
offender is expected to feel that he has broken 2 rule, that he has
behaved immorally, and that he has let himself down. A pupil
who adroitly obtains assistance on an exam is told that he is an
outlaw, morally corrupt and personally worthless,
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Classroom attendance removes children from the everyday

| world of Western culture and plunges them into an wgzﬁ;
§ ment far more primitive, magical and deadly serious. i
B couid not create such an enclave within which the rarles of orﬂm
B nary reality are suspended, unless it physically mcaw_cratedm
2 young during many successive years on sacred territory.
B . aiendance rule makes it possible for the schoolroom to.szrive ;;s
| & magic womb, from which the child is del_wmed period caﬁny
B ar the schoolday’s and school year’s mpletwn until he tﬁi ki-
B aily expelled into adult Jife. Neither universal extended -
B bood nor the smothering aumosphere of the classroom cou
E exist without schools. Yet schools, as compulsory cham?eis fo;
B learning, could exist without either and be more mpres;wc and
B destructive than anything we have come to knc?w. Toun ersmtx;l
. \ what it means to deschool society, and not just to ;eforx;t dde:
B cducational establishment, we must now focus on the i'u ,
B curriculum of schooling. We are not concersed here, dx;ect ;r;
B with the hidden curriculum of the ghetto streets which bran
i the poor or with the hiddén curriculum of the drawing n:pm
$  which benefits the rich. We are rather concerned tc: ca!% attention
& to the fact that the ceremonial or ritual of schmlmg itself :1;};;
B stitutes such & hidden curricubum. Even the best of tegddm
[ cannot entirely protect his pupils from it. Inevitably, this hi

curricalum of schooling adds prejudice and guilt to the dis-

& crimingtion which a society practises again.st some of i}s memberf

| § and compounds the privilege of othe‘rs with a new title 10 qm_

; _descend to the majority. Just as incv;ta@ly, this hidden cumc:d

B ium scrves as a rimal of initiation into a growth-orient
I consumer society for rich and poor alike, | .
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darity with the Third W/
( orld, each American coll
hﬂ:: ha:l an eﬁduc‘atmn costing an amount five timese;::agr:dm
median life income of half of humanity, A Latin American

) N )
tudent is introduced to this exclusive fraternity. by having at

i&:atthzso fnm‘cs as muc%l ‘pub!ic money spent on his education
‘r of his fz:]ln:w citizens of median income. With v o
mtégx;f% the unwjemitjr graduate from a poor oount:;y ;:cﬁ
i tha?]rtal?:; w{th his North American and European col-
s than wi his non-schooled compatriots, and all stud-
i emically processed to be happy only in the company
b mmudmnm ers of thc products of the educational maachine,
P -5 :iuc;crs:ty confers the privilege of dissent on
ool i) tested and c?lassiﬁed a8 potential money-
P m- e:; ers. I\To one 3s given tax funds for the lei-
G i ucate himself or the right to educate others
Schoolsselet or ach sueomein o crr e ) SCbievement.
: s Sve level those who have, at sarli
ﬁ:;g: :: dge ézn?e, proved themselves good risks for the cstag
e tht. ] m}g a monorpc.)ly on both the resources for learna -
ety ,anxcz;t;isnmm of socgl roles, the university coopts the
i e potential dxfssenwr. A degree always leaves ity
i pdoe tag on thsvmrrxcufum of its consumer. Certified
oot heagzz ut:mte;ft o’nl‘y mto 2 world which puts a price tag on
mﬁon; oy Y giving them the power to define the Jevel of
mpﬁon iy eir society. In each country the amount of con-
iyt b: eoljfge gracluate sets the standard for all others;
i th 1d be civi izedt prople on or off the job, they will aspi .
e style :of life of college graduates. o
The university thus has the effect of imposing consumer
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§ standards at work and at home, and it does so in every part of
B the world and under every political system. The fewer university
P graduates there are in & countyy, the more their cultivated des
B mands are taken as models by the rest of the population. The
B gap berween the consumption of the university graduate and that
B of the average citizen is even wider in Russia, Ching and Al
: B ceria then in the United States. Cars, aeroplane trips and
The university graduate has been schooled 4 : b tape recorders confer more visible distinction in a socialist coun
among the rich of the world. Whatever his-crﬁlicrsccigiﬁ ;g::;;e : :‘ O L Lt Pyt il e

The ability of the university to fix consumer goals is some~

¥ thing new. In many countries the nniversity acquired this power
| only in the 1960s, s the delusion of equal access to public edu~
f cation began to spread. Before that the university protected an
 individual’s freedom of speech, but did not automatically con~
f vert his knowledge into wealth. To be a scholar in the Middle
§ Ages meant to be poor, even a beggar. By virtue of his calling,
B ihe medieval scholar Iearned Latin, became an outsider worthy
k' of the scorn as well as the esteem of peasant and prince, burg-
! her and cleric. To get ahead in the world, the scholastic first had
l' o enter it by joining the civil service, preferably that of the
i Church. The old university was a Lberated zone for discovery

and the discussion of ideas both new and old, Masters and stud-~ -

ents gathered to read the texts of other masters, now long dead,
[ end the living words of the dead masters gave new perspective
. to the fallacies of the present day. The university was then &

community of acadmic quest and endemic unrest. .
In the modern multiversity this community has fied to the
fringes, where it meets in @ pad, a professor’s office or the chap-

3 lain’s quarters, The structurs! purpose of the modern unjversity
F has little to do with the traditional quest, Since Gurenburg, the
B exchange of disciplined, critical inquiry has, for the most part,

moved from the *chair’ iito print. The modern university has
forfeited s chance to provide a simple serting for encounters
which are both autonomous and anarchic, focused yet unpian-
ned and ebuliient, and has chosen instead to manage the process
by which so-called research and instruction are produced.

The American university, since Spumik, has been trying to
tatch up with the body count of Soviet graduates. Now the Ger- -
mans are abandoning their academic tradition and are building
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mar and high schools from fourteen o fifty-nive thousand million

amount speiit on schools, and the Ford Foundation has been

m for ‘mpe:’ctabie’. graduates towards North American } 1s
e 18 see their st‘udxes as the investmemwiththehighest me:;e:
Foxmthg n;n'gn ?;u;iz seeuthm.x as a key factor in development,
g xfmnarﬁyx?eckacollcgedcgme,thew

no prestige, but since 1968 it has visibly lost

fbﬁiﬁn &;ﬁd ht:f perpetuation f)f prejudice. Teachers assist
i cedieng;e to the legitimacy of the Rovermment, its
sy i ¥, education and the American way of life. More
b reject dﬁgrce:s and prepare for a life in a.counter
- 0f, ;;;:3:1 t}?c xferm:iad society. They seem to choose the
bir et dmrauoeﬁx anc% Alumbrados of the Reformation
o it whmpgu; :f tlt;:;rday* Others recognize the,mtmo»:
‘ : . resources whi
bh:fiu ih "f’““wf"““e“’fy- They seck support fmcj:: xfx m i
integrity while submitting to the acedemic rituaj Thw
form, 5o to speuk, hotbeds of heresy right within the hiermix i
mOdLe;?;e ;Zarts of the general population, however. A mgan;”thc
modem :}::,sm and the modern. heresiarch with alarm, They
e et i:mﬂm ;mnomy, democratic privilege and the
G sl 1ca. But they cannot be wished away. Fewer
i mcanvme:d t?y patience or coopted by subt-
o tatx:x:e, by appemt_mg them to teach their hmsy
iy csfcféc : for means which would make it possible eithe;
, bl s ssxficnt individuals or to reduce the importence of
Tt;mvmaty which serves them as a base for protest, ¢
i ;;mdmzs and facuI'zy who question the legitimacy of the
e thc;y;:: do so at high personal cost, certainly do not fec!
gy ’I:s;ttmg consumer standards op }:bemng‘ a pmduc;
gl ose who gaave founded such groups as the Com-
o noe::ned Asian Scholars and the North American
Congress on Latin America NACLA) have been smong the

- irampuses’ in order 1o catch up wi
: : p with the Americans i
present decede they want to increase their mdiuﬁ%ﬁm

Ig%\d, and more than triple expenditures for higher learning. The
sench propose by 1980 to raise to 10 per cent of the GNP the -

p » - 1 * . ‘
ushing poor countries in Latip America to raise per capita ex- |

statding armong its believers, Students refuse to prepare for war, |}

3
&
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| most effective in changing radically the perceptions of the reali-
B tics of foreign countries for millions of young people. Still oth~
& . have tried to formulate Marxian interpretations of American
¥ society or have been among those responsible for the fowering
} of communes. Their achievements add new strength to the argu-

ment that the existence of the university is necessary 1o guaran-

b toe continued social eriticism.

There i5 no question that at present the university offers 1

| unique combination of circumstances which allows some of its

members 10 criticize the whole of society, It provides time,

: '\ mobility, access to peers and information snd a certain impuaity
| - privileges not equally available to other segments of the popula-
. tion. But the university provides this freedom only to those who

have already been deeply initiated into the consumer society
and into the need for some kind of obligatory public schooling.
The school system today performs the threefold function

‘ . common to powerful churches throughout history. Tt is simul~

tansously the repository of society’s tayth, the institutionaliza
tion of that myth’s contradictions, and the locus of the ritusl
which reproduces and veils the disparities between myth and
reality. Today the school system, and especially the university,
provides ample opportunity for criticism of the myth and for
rebellion against its institutional perversions. But the ritual
which demands tolerance of the fundamental contradictions be-
tween myth and institution still goes largely unchallenged, for
neither ideclogical criticism nor social action can bring about &
new society. Only disenchantment with and detachment from
the central social ritual and reform of that ritual can bring about

. X radical change,

The Americsn university has becomtl the final stage of the

. most all-encompassing initiation rite the world has ever known,

No society in history has been able to survive without ritual or
myth, but ours is the first which has needed such a dull, pro-
tracted, destructive and expensive initiation into its myth, The
contemporary world civilization is also the first one which has
found it necessary to rationalize its fundamental initiation ritusl
in the name of education. We cannot begin a reform of education
umless we first understand that neither individual learning nor
social equality can be enhanced by the ritual of schooling. We
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cannot go beyond the consurger saciety unless we first under-

society, no matver what is taught in themn,

The project of demythologizing which I propose cannot be
limited to the university alone, Any attempt to teform the uni-
versity without attending to the system of which it is an integral
panisﬁketryingtodourbanmcwa}inl\;‘ewYorkCityfmm
the twelfth storey up. Most cirrent college-level reform looks
like the building of high-rise stums. Oniy & generation whicl

grows up without obligatory schools will be able to recreate the
university, -

The myth of institntionalized values
School initiates, too, the Myth of Unending Consumption, This
modem myth is grounded in the belief that process inevitably
produces something of value and, therefore, production neces-
sarily produces dernand, School teaches us that instruction Pro-
duces learning. The existence of schools produces the demand
for schooling. Once we have learned to need school, all our ac-
tivities tend to take the shape of client relationships to other
- specialized instinutions, Once the self-taught man or women
has been discredited, alf non-professional activity is redered
suspect, In school we are taught that valuable learning is the
result of attendance; that the value of learning. increases with
the amonnt of input; and, finally, that this value can he meas~
ured and documented by grades and certificates,
In fact, learning is the human activity which least needs mani-
pulation by others. Most learning is not the result of instruc-

tion. It is rather the result of unhampered participation in a .. n

meaningfal setting, Most people Jearn best by being ‘with ir’,
yet school makes thern icentify their persopal cognitive growth
with elaborate planning and manipulation,

Once 8 man or woman has accepted the need for school, he or
she is easy prey for other institutions. Onee young people have
allowed their imaginations to be formed by curricalar instrue~
tion, they are conditioned to institutional planning of every sort.
*Instruction’ smothers the horizon of their imaginations, They
cannot be betrayed, but only short-changed, because they have
been taught 1o substitute expectations for hope. They will no
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] :' loﬁgq be surprised, for good or #ll;-by other people, because

ther person
R taught what 0 expect from every o
stand that obligatory public schools inevitably reproduce such a they have been taugl

who has been taught as they were. This is true in the case of

F  another person or in the case of a machine,

. This transfer of responsibility from self to institution guaran-

: 1 tees social regression, especially once it had been s‘acoepted f‘"’f atz
B obiigation. So rebels against Alma Mater often n?al;:c:te in

' her faculty instead of growing into the courage to m = thx:rsfor
B with their personal teaching and to assume responsibility

the results. "I'his suggests the possibility of a new Oedipus story

- Oedipus the Teacher, who ‘makes” his mother in order to

engender children with her. The man addicted to being taught

" secks his security in compulsive teaching, The woman who ex-

periences her knowledge as the result of 8 process wants to re-
produce it in others,

measurement of values

m?;xswsh?éomﬁzed values school instils are quantiﬁet'i ai;as.n
Schml initiates young peopl into a f!ror}d where ewryth:‘ dwdngmm
be measured, including their imaginations, and, in 5

But y:msona! growth is not a measurable entity. Tt ss.grg:g
in disciplined dissidence, which cannot be measured I;ga::; i
rod, or any curriculum, nor compared to someone!e ‘ sim it
ment, In such learning one can mfm}am others only uix;,a :;gmc
tive endeavour, and follow in their footsteps rather ¢ ‘ Y
B e e sips s’

School pretends to b earning

1 to build into the pupil a cutriculum made of these prefabricated

locks. 1, & tional scale, People
, and to gauge the result on an interna ‘
:rho submit to the standard of others for the measure of tihen'
dwn personal growth soan apply the same ruler to themse ;*es,
ger has ; in their place, but put themselves
They no longer bave to be put : , \
into their assigned slots, squeeze themsel. ves into the niche :\r&hﬁ;
they have been taught mst:ek,and,.mth:verypmé‘ciss,pu ‘
fellows into thejir places, too, until everybody an evctythmzr
" ; : ize let unmessured
e who have been schooled down to size
exngn:u: slip out of their hands, To them, what cannot be
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- measured becomes secondary, threatening, They do nust have to

" be robbed of their creativity. Under instruction, they have un-

learned to ‘do’ their thing or ‘be’ themselves, and value only
what has beess made or could be made, : ,

Once peaple have the idea schooled into them that values can

be produced und measured, they tend to accept all kinds of rank-

ings. There is a scale for the development of nations, another

for the inteffipence of babies, and even progress towards peace 1

can be caiculated according to body count. In a schooled world
the road to happiness is paved with a consumer's index.

The myth of packaging .va!nes
School sells curricubum ~ a bundle of goods made sccording to

the same process and having the same structure as other mer- @&

chandise. Curriculam production for most schools begins with
allegedly scientific research, on whose basis educational engin-
eers predict future demand and tools for the assemnbly line, with-
in the limits set by budgets and taboos. The distributor-teacher
delivers the finished product to the constmer-pupil, whose rego-
tions are carefully studied and charted to provide research data
for the preparation of the next model, which may be ‘ungraded’,
‘student-designed’, ‘team-raught’, ‘visually-aided’ or ‘issue-
centred’, .

The result of the curriculum production process looks like any
other modern staple. It is g bundle of planned meanings, a pack-
age of values, 8 commodity whose *balanced appeal” makes it
marketable to g sufficiently large number 1o justify the cost of
production. Consumer-pupils are taught to make their desires

tonform o marketable vahes, Thus they are made to feel guilty |

if they do not behave according to the predictions of consumer
research by getting the grades and certificates that will place
them in the job category they have been led to expect,

Educators can justify more expensive curricula on the basis of
their observation that- learning difficulties rise proporticnately
with the cost of the curricubum. This is an application of Par-
kinson’s Law that work expands with the resources gvailable 1o
do it. This law can be verified on all levels of school : for nstance,
reading difficulties have been a major issue in French schools
only since their per capita expenditures have approached US
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B et of 1950 - when reaing ifficulties bcone & major ssue

In fact, healthy students often redouble their mamncem
teaching as they find themselves more commprebensively mani-

: - pulated, This resistance is due not 0 the authoritarign style of

a public school or the seductive style of some free schm:zﬂl:,ig::
to the fundamental approach common 0 aitl schools - n
that one person’s judgement should determmne what and w
another person must learn.

The myth of self-perpetunting progress ] ' ”
Hven when accompanied by dechmng returns n leammtz; mﬂ
bt Gy g e st i o
il in his or her g e
:fnfljol::pschml pushes the pupil up to the hml of mﬁ&
curricular consumption, intd Progress 1o ever }ughsmr1 % -
penditures to motivate the student to stay on in sclwo" Wised «
a8 he climbs the pyramid. On higher Ievelstmyarej:dsglunm”
new football stadiums, chapels or p.mgmnmes calh i
tional Education. If it teaches nothing e}se,dschool teacf .
value of escalation: the value of the American way of domg
Thc.Viemam war fits the logic of the moment._ Its suecisa has
been measured by the numbers of persons effc:ct:‘ vrelyxt:;m;a;I lbui
cheap bullets delivered at inmense COSt, and th:s bmt? busm
is upashemedly called *body count’. Just s busme?s ;? " m?;é
the never-ending accumulation of mmoney, s0 War is ﬁlmg,edn“
never-ending accumulation of dead bodies. In like m;ed e
cation is schooling, and this open-ended process ;;:t cctu;;i £
pupil-hours. The verious processes are INTEVErs eric!m g
mstifying. By economic standards the cmmtry gets her e0d
richer. By death-accounting standards the nation goes o
ning its war forever. And by school standards the pap .
increasingly educated. o ’
bw;cml programmes hunger for progressive mtakg of 1_1:3:;:.
tion, but even if the hunger leads o steady 'absm:puon', by v
yields the joy of knowing sametliiing 10 one s satisfaction. och.
subject comes packaged with the ms:rumoc? 10 go o8 mnmmgis i
one ‘offcring” after another, and last year's Wrapping



i 48 Riwalization of Progress

obsolete for this year’s consumer, The textbook racket builds on §

t?uis demand, Bducational reformers promise each new genera-
tion the latest and the best, and the public is schooled into
dqumding what they offer. Both the dropout who is forever
ftmmﬂod of what he missed and the graduate who is made to feel
inferior to the new breed of student know exactly where they

stand in the ritual of rising deceptions and continue to support |

8 society which euphemistically calls the widening frustration
£ap a "revolution of rising expectations’,

But growth conceived as open-ended constnption - eternal
progress ~ can never lead to maturity, Commitment to unlimited
quaz:‘txtative mcrease vitiates the possibility of organic develop-
men

Ritual game and the new world religion
The school-leaving age in developed nations outpaces the rise
in life expectancy. The two curves will intersect in a decade and
create a problem for Jessica Mitford and professionals con-
cerned with ‘terminal education’. I am reminded of the late
I?iiddic Ages, when the demand for Church services outgrew g
lifetime, and ‘Purgatory’ was created 1o purify souls under the
pqpe’s control before they could enter eternal peace. Logically,
this led first to a trade in indulgences and then to an attempt at
Reformation. The Myth of Unending Consumption now takes
the place of belief in life everlasting, :

Arnold Toynbee has pointed out that the decadence of a great
culture is usually accompanied by the rise of a new World
Church which extends hope to the domestic proletariat while

serving the needs of a new warrior class. School seems eminently - +

suited to be the World Church of our decaying culture. No in-
stitution could betrer veil from its participants the deep discrep-
ancy between social principles and social reality in today’s world,
Secular, scientific and death-denying, it is of a piece with the
qu:m mood. Its classical, critical veneer makes it appesr phy-
ralist if pot anti-religious, s curdculum both defines science
and is itself defined by so-called scientific research. No one com-
pletes schaol ~ yet. Tt never closes its doors on snyone without
first offering him one more chance: at remedial, adult and con-
tinuing education.

 participation in the open-end

Rituatization of Progress 49

School serves as an effective treator and sustainer of social
myth because of its structure as 4 ritaal .game.cf graded promo-
tions. Introduction into this gambling ritual is muc%x more -
portant thap what or how something is taught. It is the gaﬁf:
iteelf that schools, that gets into the blood and becomes o habit.

A whole society is initiated into the Myth of Unending Con-
‘sumption of services. This happens to the degree that token

ed ritual is made compulsory and
compulsive everywhere. School directs ritual rivalry into an m:
ternational game which obliges competitors to blam? the jarorld ]
ills on those who cannot or will not play. School is a ritual of
initiation which introduces the neophyte 10 ﬂ?e. sacmd race
of progressive consumption, = ritual c.nf propitiation whoz;
academic priests mediate between the fs_uthfu.l gnd the.g{:»ds :
privilege and power, & ritual of expiation which sacrifices I8
dropouts, branding them as scapegoats of un'eiardweiopmenn "
Even those who spend at best a few years in schqol - and tl'us
is the overwhelming majority in Latin America, Asiz and fkfnca
- jearn to feel guilty because of their undercomnp_twn of
schooling. Tn Mexico six grades of school ate legally obligatory.
Children born into the lower economic third have only two
chances in three to make it into the first grade. Iii they ma.ke it,
they have four chances in one hundred to ﬁfmsh c}bhg?ttory
schooling by the sixth grade. If they are bom into the uuﬁd;e
third group, their chances increase to twelve out of a hmdr:h X
With these rules, Mexico is more successful than most of e
other twenty-five Latin American republics in providing public
ed%mm,‘an children know that they were given a chanoe,
albeit an unequal one, in an obligatory jottery, and the pmume'd
equality of the international standard gov{ mmpmmds tl:uiu.'Ci
original poverty with the selfﬁmﬂmed dxscnnunau?n aoocpt
by the dropout. They have been schooled to the belief in risiog
expectations and can now rationalize their growing frustration

outside school by accepting their rejection from scholastic grace.

They are excluded from Heaven because, once bapti?ed, :EhCY did
not go to church. Born in original sin, they are baptlZE‘:d mm ﬁbr:
grade, but go to Gehenna (which in Hebrew means shum™) _

* cause of their personal faults, As Max Weber traced the social
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_ effects of the belief that salvation belonged to those who zo- §

cumulated wealth; we can now observe grace is reserved
ve that
those who accuraulate vears in school. ® for

'I'hecmingfdugdomz the universalization of expectations |
Scbml mm%:mes the expectations of the consumer expressed in
its claims with the beliefs of the producer expressed in its ritngl,

Iv is & liturgical expression of a world-wide ‘cargo cult’, remi-

miscett of the cults which swept Melanesia ;

nis ' : . 1 the 1940s, whi

;;;ecmdgirmts with the belief that if they but put on’a blacci
over naked torsos, Jesus would arrive in a steamer bear~

ing an icebox, 8 pai i i
beﬁwcrwebo‘ > & pair of trousers and a sewing machine for each

School fuses the growth in bumiliating dependence on a l

master u:nth the growth in the futile sense of omnipotence tha
gmwpxcaiof&mpupﬂwhowantswgooutandm:z :
hmtz:a;:mm The ritual is mﬂamdmﬂwstemwg:l;
ts, and its p is to
of an earthly paradise of ncmm mnsfn?ﬁzg tv?fn?bm
th%ogmpe for the wretched and dispossessed ' N
pidemics of insatiable this-worldly cxpectamm
;:g; Wz h_istory, especially among mlonizedhﬁdmmm;:
mmpxmaﬂcu%mm. Jews in the Roman Empire had
mm;Wmmmhs , serfs in the Reformation
g , dispossessed Indians from Paraguay 1w
ectxmm dancers, These sects were always Jed by
apmpll:et,andlunnedthci:pmmisesmachmfew Th
school-induced cxpectation of the Kingdom, an the other hand,
impersopal rather than prophetic, and universal rather thm::

mmmmemmamgﬂm&m@dw,_

prmﬁscatheunﬁnﬁmdmwardsm?scm' e 1 those submi
: .
0 progressive engineering for his reign, e bt

The new alienation

;sazgl m on!; the New World Religion. It is also the world’s

i ﬂmg bour mnrkm.' The engineering of consumers

pasb ‘em.mmy’s,prmdpai growth sector, As production

- Ofdecreabom&e in rich nations, there is an increasing concentra-
capital and labour in the vast enterprise of equipping
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man for disciplined consumpition: ~During the past decade
capital invesuments directly related to the school system Fose
even faster than expenditures for defence. Didarmament vould
only accelerate the process by which the learning industry moves
to the centre of the national economy. School gives unliited
opportunity for legitimated waste, 0 long as its destructiveness
goes unrecognized and the cost of palliatives goes up.

If we add those engaged in full-time teaching to those in full-
time attendance, we realize that this so-called superstructare has
become society’s major employer. In the United States sivty~
two million people are in school and eighty million at work else-
where. This is often forgotten by neo-Marxist analysts who say
that the process of deschooling must be postponed or bracketed
antil other disorders, traditionally understood as more fupda-
mental, are corrected by an ecopomic and political revolution.
Only if school is understood as an industry can revolutionary
strategy be planned realistically. For Marx, the cost of produc-
ing demands for commodities was barely significant. Today
most human labour is engaged in the production of demands
that can be satisfied by industry which makes intensive use of
capital. Most of this is done in school.

Alienation, in the traditional scheme, was a direct canse-
quence of work’s becoming wage-labour which deprived man of
the opportunity 10 create and be recreated. Now young people
are pre-alienated by schools that isolate them while they pretend
to be both producers snd consumers of their own knowledge,
which is conceived of as a commodity put on the market in
school. School makes alienation preparatory to life, thus depriv-
ing education of reality and work of creativity. School prepares
for the alienating institutionalization of life by teaching the need
to be taught. Once this lesson js learned, people lose their in-
centive to grow in independence; they no longer find relatedness
attractive, and close themselves off ‘to the surprises which life
offers when it is not predetermined by institutional definition.
And schoo! directly or indirectly employs a major portion of
the population. School either keeps people for life or mekes sure

that they will fit into some institution.

The New World Church is the knowledge industry, both pur- .

veyor of opium and the workbench during an jncreasing number
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the root of any movement for hizman liberation,

The revolutionary potential of deschooling
tOufﬁomuxse,n wmczchgl is not, b_y any means, the only modern nsti-
bt s as its mpnmary purpose the shaping of man’s
pion ty. The hxdden: curricwlum of family life, draft
= ca::e, so-caued _pm‘fess.mnaﬁsm, or of the media play a.n’
x m;?ortanion & in the institutional manipulation of man’s werld
Phlios 3 age and dsemefnds. But school enslaves more pro-
‘:;zﬁz: &L mc} more systematically, since only school is credited
. pxmmpgl function of forming critical iudgement and,
paradoxically, tries to do so by making learning sbout : Jf,
about others, and sbout nature depend on & prepackaged pmcessm X
:3;001 touches us so intimately that none of us can expect .
M::ated from it by something else, ' ©
. emg g&b;‘sfyﬁlgd;,mlummm‘ are victims of school, They
Oy e w;; the product of an institutional process,
T}m'dimm t}?: from thool will dispel such illusions,
ot t most learning requires no teaching can be
pu ted nor planned. Each of us is persopally re-
sponsible for his or her own deschooling, and only we hav
power 1o do it. No one can be excused if he fails to liberate ;i::e
self from schoohng People could not free themselves from th;
W@Mmhﬂtmoffhmhadfrwdthmmm
ws:s};:bhahad Clmrch. 'I:hey cannot free themseives from pro-
i) consumption until they free themselves from obligatory
Weamaﬁinvoivadin‘schwﬁng,fmm both the side of pro-
d}ac;u;n and that of cgnmnnption. We are superstitiously gob;-;
:::1 matthnt gmdlcammgcan and should be produced in us ~
iy ﬂwwe ¢an produce it in others. Our attempt to withdraw
, g concept of school will reveal the resistance we find in
i~ yes ‘jvhm we try‘to renounce limitiess consumption and
mpewamve presumptmn that others can be nmnipuiated' for
o mhm good. No one is fully exemnpt from the exploitation
and the most anonyrmous
.ofal.i. Indeed, the school is thebestaxample?)?n:mwmkgsyz;

N &mmvofm ] !« . 3 . .' N o} ;‘

e . ling is, PESs At ; | enterprise, succeeding the guild, the factory and the gorporation.
§ The multinational corporations which have dominated the econ~
2 omy are nOW being complemented, and may one day bc!replawd,
. by supernationally plarnmed service agencies, These enterprises
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present their services in ways that make gl men feel obliged t0
consume them, They are internationally standardized, redefining -

L the value of their services periodically and everywhere &t ap-

proximately the same rhythm,

“Trapsportation’ relying on ne¢w Cars and superhighweys
gerves the same institutionally packaged need for comdort, pres-
tige, speed and gadgetry, whether its components art produced
by the state or not. The apperatus of “medical care’ defines 4
peculiar kind of health, whether the service is paid for by the

L state or by the individual, Graded promotion in order to ob-

tain diplomas fits the student for a place on the same internat-
jonal pyramid of qualified manpower, no matter who directs the
school.

In all these cases employment is a hidden benefit: the driver of
a private car, the patient who submits t© hospitalization, or the
pupilinthcschookmmustnowbemaspaﬂofanewclnss
of ‘employees’. A liberation movement which starts in school,
and vet is grounded in the awareness of teschers and pupils as
simultaneously exploiters and exploited, could foreshadow the
revolutionary strategies of the future; for a radical programme
of deschooling could train youth in the new style of revolution
needed to challenge a social systemn featuring obligatory ‘health’,
‘gealth’ and ‘security’,

The risks of a revolt against school are unforeseeable, but they

«u are pot as horrible as those of a revolution starting in any other

major institution. School is not yet organized for self-protection
as effectively as a pation-state, oreven a farge corporation. Liber-
ation from the grip of schools could be bloodless, ‘The weapons
of the truant officer and his allies in the courts and employment

agencies might take very cruel measures against the individual

offender, especially if he or she were poor, but they might turn
out to be powerless against the surge of 4 mass movement,

Schoo! has become a social problem; it is being attecked on
all sides, and citizens and their governments SpONSOr UNCONVER~
tional experiments all over the world, They resort to unusual

o
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mﬂmmg in ord?r to keep faith and save face. The mood
ks e ,thecamr‘s i3 much like the mood among {Catholic
e cr, Vatican Council, The eutricla of so-called
iy schools rcsefnb}etheliturgimqffoikmdmckmasm
. demands of high-school students to have 4 say in choosing
mthwwtmahm' are a3 strident as those of parishiconers demanding
s :ct fhm pas‘mn.' But the stakes for society are muych highes
mdmm:mﬁt?;:tsw 1t:;r'lcms its faith in schooling, This would
. . vai not only of the economic ord i
It::;: c:iop;:;c;xﬁ of go‘;)::a and demands, but cquallyc:sfb;f;:
e — A s
& e bation-state into which students are
Qur options are clear &0 i
* options art ough. Either we conti i
that {nstxtt_xtmnahzed learning is & product ?ﬁ:hmm
unlimited investment, or we rediscover that Iegis}ati;n an{:
glannmgﬁm ma:lz x::estmmt, if they have any place in formal edu-
s ﬁ;nosﬂytqtea:dm the barriers that now
- opportun . or learning, which can only be a per-
X
v:: de pot chaﬂengethc assumption that valuable know-
beledgcf meda .mmmodxty which under certain circumstances may
- t;! : ’f“f’ the consumer, society will be increasingly domi-
- by smister pseudo schools end totalitarion managers of
” gmuon. Pedagogical therapists will drug their pupils more
rder to }caqh them better, and students will drug themselves

educators. In a schooled soc repreg-
x . society, war-making and civi
son find an educarional rationale. Pedagogical wodtus 1 the
style of Viemam will be increasingly justified as the only way of
tca;hmg peaple the superior value of unending progress, e
epression will be seen a3 a mission,
; : onary effort 1o hasten
coming of the mechanical messiah, More and moge vmmm?cl:

tract information or to satisfy the psychic needs of sadists It

policeman try 1o digaify their professions by masquerading ss |
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relies on random terror to break the integrity of an entire popu~
lation and make it plastic material for the teachings invented by’
technocrats. The totally destructive and constantly progressive
nature of obligatory instruction will fulfil its ultimate logic un~.
less we begin to liberate ourselves right now from our pedagogical
hubris, our belief that man can do what God canuot, namely, -

_manipulate others for their own salvation.

Many people are just awakening to the inexorable destruction
which present production trends imply for the environment,
but individuals have only very limited power to change these
trends, The manipulation of men and women begun in school
has also reached a point of no return, and most people are stili
unaware of it. They stll encourage school reform, as Heary
Pord 11T proposes less poisonous curs,

Dandel Bell says that our epoch is characterized by an extreme
disjunction between cultural and social structures, the one being
devoted to apocalyptic attitudes, the other to technocratic deci-
siop~-making. This it certainly true for many educational re- .
formers, who feel impelled to condemn almost everything which
characterizes modern schools - and at the same time propose
new schools, :

 In his The Structure of Scientific Revolution, Thomas Kuhn
argues that such dissonance inevitably precedes the emergence
of & new cognitive paradigm. The facts reported by those who
observed free fall, by those who returned from the other side of
the earth, and by those who used the new ftelescope did not fic
the Piolemaic world view. Quite suddenly, the Newtonian para-
digm was accepted. The dissonance which characterizes many”
of the young today is not so much cognitive as a matter of atti~
tudes - a feeling sbout what & tolerable society cansot be like,
What is surprising about this dissonance is the ability of a very
large number of people to tolerate it
The capacity to pursue incongruous goals requires an explana-
tion. According o Max Gluckman, all societies have procedumes

1o hide such dissonances from their members. He suggests that

this is the purpose of ritual Rituals can hide from their partici-

pants even discrepancies and conflicts between social principle
and social organization. As long as an individual is not explicitly
conscious of the ritual character of the process through which he
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- - was initisted to the forces which shape his cosm T : wianal Soectrun
_ pe his F 3 « u :
break the spell and shape a new conmes, As e oo e oot & 4 Institutional Spectrum
awaze of the ritual through which school shapes the pmyml n:: 1 '
consumcr.- the economy®s major resource — we cannot break the
spell of this economy and shape 2 new one,

Most utopian schemes and futuristic scenarios call for new and
costly technologies, which would have to be sold rich and
poor nations alike. Herman Kabn has found pupils in Vene-
zuela, Argenting, and Colombia, The pipe dreams of Sergio Ber-
W pardes for his Brazil of the year 2000 sparkie with more new
| L machinery than is now possessed by the United States, which
. by then will be weighted down with the entiquated missile sites,
jetports and cities of the 1960s and 1970s. Futurists inspired by
Buckminster Fuller would depend on cheaper and more exotic
Jevices. They count on the acceptance of & new but possible
technology that would apperently allow us to make more with
less ~ lightweight monorails rather than supersonic transport;
vertical living rather than horizontal sprawling. All of today's
futuristic planners seek to make economically feasible what is
technically possible while refusing to face the inevitable social
conseguence: the increased craving of all men for goods and ser-
vices that will rernain the privilege of a few,
1 believe that a desirable future depends on our deliberately
. | choosing a life of action over a life of consumption, on our en-
t ' ' [ gendering a life-style which will enable us to be spontancous,
. + oo fe independent, yet related to each other, rather than maintaining
X , a fe-style which only alows us to make and unmake, produce
g i g and consume - a style of life which is merely & way station on the
b ' 3 road to the depletion and pollution of the environment. The
' §  future depends more upon our choice of institutions which
}  support & lfe of action than on our developing new enlogies -
: ' | and technologies. We need a set of criteria which will permit
' E us to recognize those institutions which support persosal
growth rather than addiction, as well as the will to invest our
technological resources preferentially in such instirations of
growth, :
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The choice is between two radically opposed isstitutional ,j

* types, both of which are exemplified in certain existing institu-
tions, although one type so characterizes the contemporary pe-
riedd as 1o almost define it, “This dominant type I would propose
to call the manipulative instinution. The other type also exists,
but only precariously. The mstitutions which fit it are humbler
and less noticesble; yet I take them as models for a more desir-
able future. I call them ‘convivial® and suggest placing them at

the left of an institutional spectrum, both to show that there gre - B

institutions which fail between the extremes and to iHlustrate
how historical institutions can change colour as they shift from
facilitating activity to organizing production.

Generally, such s spectrum, moving from left to right, has

been used to characterize men and their ideologies, not our social'

institutions and their styles. This categorization of men, whe-
ther as individuals or in groups, often generates move heat than
light, Weighty objections can be raised against using an ordinary’
convention in an unusual fashion, but by doing so I hope to
shift the terms of the discussion from & sterile to a fertile plane,

It will becomne evident that men of the left are not abways char-

acterized by their opposition to the tanipulative institutions,

which 1 locate to the right on the spectrum.,

The most influential modern institutions crowd up ar the
right of the spectrum. Law enforcement has moved there, as it
has shifted from the hands of the sheriff 1o those of the FBI and
the Pentagon. Modern warfare has become g highly professional
enterprise whose business is killing. It has reached the point
where its efficiency is measured in body counts. Its peace-keep-

ing potential depends on jts ability to convince friend and foeof .. .

the nation’s unlimired degth-dealing power. Modern bullets and
chemicals are so effective that a few cents’ worth, properly de-
, Bvered o the intended ‘client’, unfailingly kill or maim. But
delivery costs rise vertiginously; the cost of a dead Vietnamese
went from $360,000 in 1967 1o $4350,000 in 1969. Only econo-
mies on a scale approaching race suicide would render modern
warfare economically efficient. The boomerang effect in war is
becoming more obvious: the higher the body count of dead Viet-
namese, the more enemies the Lnited States acquires around the
world; likewise, the more the United States must spend to create
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enother menipulative institutivh = cynically dubbed ‘pacifica~-

b on’ — in & futile effort to absorb the side-effects of war.

Atthissamsextmmoatht:specmmwealmﬁndaocial

ialize i i i f their clients,
3 jes which specialize in the manipulation . i
ﬁﬁm&ﬁm,thcymnd 0 deve%upcﬁectscmtmry'm :;:f
3 aimsasthcmpeofmcixapmionsmcxm'l‘hcsesomal

tutions are equally counter-productive, but less obviously so..

Many assume a therapeutic and compassionate image to mask

this paradoxical effect. For example, gaols, up uptil two cmn;x::
ago, served as & means of detaining menumﬂthfsywe;:ﬁm_
tenced, maimed, killed or exiled, and were sometimes e
ately used as a form of torture. Only rcfcantly hamm{?eguneﬁm
claira that locking people up in cages will ha‘w a offect
on their character and behaviour. Now guite a few peop: "
beginning to understand that gaol-incrc?mboththequaﬁlga;t
the quantity of criminals, that, in fact, it often creates m
of mere non~conformists. Far fewer pc_ople, hcwcver:i mhm
understand that mental hospi;a}s, nm il;c;gx:;ﬁ:ﬁs :Jlmx-‘;:‘ﬁd(5
same thing, ¢
aﬁm t::g t‘lﬂx:s::e destmcti?;g se!fwimagf: of the psychopc,
the over-aged or the waif, and provide a ratmnzflc for thefo exist-
ence of entire professions, just as gaols produce income for WE;;
dens. Membership in the institutions found at ﬂmm
thnspecﬂumisachicvedintw‘?ways,bmhmmi v
i or by selective service. o »
wl:xmtfcn :f,;omf extreme of the spectrm.n'lic’ lFstlfﬂl’lf)nB d:’;tlne:
. guished by spontancous use - the ‘convivial ms;nmmx;se.m o
phone link-ups, subway lines, mail routes, p:ubhc mar -
exchanges-do not require hard or soft sells to induce their e:e-
mmﬁm&wmwms,mngw?mr,pukfagdsf
walks are institutions men use without having to be institution-

ally convinced that it is 1o their advantage to do so. Of courss, -

all institutions require some regulation. But the operation of
institutions which exist to be used rat?_her than to proc;um: somz-thm
thing recuires rules of an entirely dszmt nam{x: I::m:n aoee
required by treatment-institutions, which are mgnpt:h tive.
rules which govern institutions for use have n?amly & m
of avoiding abuses which would frustrate their Wtalie ajndw
bility. Pavements must be kept free of obstructions,
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- triad use of drioking water must be held within limits, and bgil

playing must be restricted to special areas within a park, At pres- ]

et we need Jegislation to limit the abuge of our telephone fines
by mz?;puters, the abuse of mail service by advertisers and the
pol:lutmn of our sewage systems by industrial wastés, The regu-
Iation of convivial institutions sets lirnits to their use; as ope

moves from the convivial to the manipulative end of the spec- | |

trun.:,‘the‘ rules progressively call for unwilling consumption or
p;mh?pamn. 'I‘hr different cost of acquiring clients is just one
i ﬁ:m mcmc;}::ﬁcs which distinguish convivial from manipu-
buAt both, m& of thc spectmm we find service institutions,
't on the right the service is imposed manipulation, and the
({hent‘zs m'ade the viction of advertising, aggression, in:joctririg-
ton, imprisonment or electro-shock. On the left the service is
@phﬁed o?pﬂmmity within formally defined limits, while the
ci_mnt remains a free agent. Right-wing institutions tend to be
highly complex and vostly production processes in which much
of the elaboration and expense is concerned with convincing
consumers that they cannot lve without the product or the
Eeabt;n;nc;:&;ed Efc;hi institution, Left-wing instirutions tend
kit o E ..
bt acilitate client-initiated communication
The manipulative institutions of the right are ei §
or pfxycl}olngicany faddictive’. Social a:ilgiction, mth:ca?::iﬁ:y
consists n the tendency to prescribe increased rreatment i smai!:
e quannm have not yielded the desired results. Psychological
addiction, or habitustion, results when consumers  become

booked on the need for more and more of the process or product, |

The self—actjvatt_:d institutions of the left tend 1o be self-limiting,
Unlike production processes which tdentify satisfaction with
the mere a_ct of consumption, these networks serve a purpose
beyond their own repeated use. An individual picks up the tele-
phone when he wants to say something to someone else, and
hangs up when the desired conununication is over. He dt')é.not
teenagers excepted, use the telephone for the sheet pleasure oi;
talkfng into the receiver. If the telephone is not the best wWay to
get in tf)uch, people will write 4 letter or take a trip. Right-wing
mstimtions, as we can see clearly in the case of schools, both
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invite compulsively repetitive use and frustrate alternative ways
of achieving similar results, :
Towards, but not at, the left on the institutions] spectrom,

k. we can locate enterprises which compete with others in theiy
¥ own field, but have not begun notably to engege in advertising.

Here we find hand Jaundries, sroall bakeries, hairdressers, and -
to speak of professionals — some lawyers and music teachers,
Characteristically left of centre, then, are self-employed persons
who have institutionalized their services but not their publicity,
"T'hey acquire clients through their personal touch and the com-
parative quality of their services.

Hotels and cafeterias are somewhat closer to the centre. The
big chains like Hiltop - which spend huge amounts on selling
their image — often behave as if they were running institutions
of the right. Yet Hilton and Sheraton enterprises do not usually
offer anything rore ~ in fact, they often give less ~ than simi-
larly priced, independently managed lodgings. Essentially, a bo-
tel sign beckons to a traveller in the manner of a road sign. It
says, ‘Stop, here is a bed for you’, rather than, “You should
prefer a hotel bed to s park bench !

The producers of staples and most perishable consumer goods
belong in the middle of our spectrum. They ll generic demands
and add to the cost of production and distribution whatever the
market will bear in advertising costs for publicity and special
packaging. The more basic the product - be it goods or servioes
~ the more does competition tend to Hmit the sales cost of the
itern.

Most manufacturers of consumer goods have moved much

. further to the right. Both directly and indirectly, they produce

demands For accessories which boost real purchase prive far be-
yond production cost. General Motors and Ford produce means
of transportation, but they also, and more importantly, mani-
pulate public taste in such a way that the need for transportation
is expressed as a demand for private cars rather than public
buses, They sell the desire to control a machine, to race at high
speeds in lusurious comfort, while also offering the fantasy at
the end of the road, What they sell, however, is not just a matter
of uselessly big motors, superfluous gadgetry or the new extras

2 forced on the manufacrurers by Ralph Nader and the clean-air.
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lobbyiste. The Hst price inclydes souped-up engines, air-

:.::diriouing, safety belts and exhaust controls; but other costs |
o opealy declared o the driver are also involved: the corpors- '
n's advernising end sales expenses, fuel, maintenance and :'

hkﬁ Iﬂss ﬂ-! t_ung, fem b & a1 I O o

useful institutions is the system of *public’ highways. This ma- -

ifff eie?nmt of the total cost of cars deserves lengthier treatment,
since it leads directly vo the rightist iustitution in which I am
most interested, namely, the school.

False public utifitles

’gfl lnghway‘ system is a network for locomotion across rela-
e gf}fhtie u‘f::im As a petwork, it appears to belong on the
e : mponaizlspecu'um.Buthﬂmwemustmkcadis-
ction whick will clarify both the nature of highways and th
nature of umxc public utilities. Genuinedy all-purpose road .
true publ:f: utilities, Superhighways are private presmress :;:
cost of which has been partially foisted npon the public, ’
Telephone, postal and highway systems ave all networks, snd

none of them is free. Access to the telephone network is lmited | |

mme charges on mh call. These rates are relatively srmal and
d be reduced without changing the nature of the system
:Use of the telephone systern is not in the least Jimited by wha;
is transmirted, although it is best used by those who can speak
fmhem'nt senterces in the language of the other party ~ an abil-
;gs :}nvc_ssaﬂy passessed by those who wish to use the network..
et es(;ie is nsually! cheap. Use of the postal system iy slightly
o abmw the price of pen and paper, and sormewhat more by
11‘;: ty‘w write, St:%l, when someone who does not itnow
: e: 1o mva;me has a relative or friend to whom he can dictate a
sbi;r; mf;:;a:a :yemn is at his service, as it is if he wanis

The highway system does not similarly become availeble to
SOMEnne whio merely learns to drive. The telephone and postal
m.:tworks exist 10 serve those who wish to use them, while the
highway system mainly serves as an accessory to the ;)rivate car.
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The former are true public utilities, whereas the latter is a pub-
. lic sexvice to the owners of cars, lorries and buses. Public utili-
b ties exist for the sake of communication among men; highways,
ke other institutions of the right, exist for the sake of & pro-
& duct. Car meanufacturers, we have already obscrved, produce
B simultaneously both cars and the demand for cafs. They also
§ produce the demand for multi-lape highways, bridges and oil-
‘B fields, The private car is the focus of a closter of right-wing
| institotions. The high cost of each clement is dictated by elab~
& oration of the basic product, and to sell the basic product is 10
| *haok! society on the entire package.
B To plan a highway system as & true public utility would dis-
J§ cririnate against those for whom velocity and individualized
‘8 comfort are the primary transportation values, in favour of
W those who value fluidity and destination, 1t is the difference be-
B tween a far-flung network with maximum gocess for ravellers
and one which offers only privileged access 10 restricted areas.
“Transferring a modern jnstitution to the developing nations

provides the acid test of its quality. In very poor countries roads
E  are usually jnst good enough to permit transit by special, high-
X axle trucks loaded with groceries, vestock or people. This kind

B ¢ country should use its Jimited resources o build a spiderweb
of trails extending to every region and should restrict imports 1o
two or three different models of highly dureble vehicles which
can manage all trails at low speed. This would simplify mainten-
ance and the stocking of spare parts, permit the operation of
these vehicles around the clock and provide maxiroum fuidity
and choice of destination 10 all citizens. This would require the
engineering of all-purpose vehicles with the simplicity of the
Model T, making use of the most modern slloys to guarantee
durability, with a built-in speed limit of not more than fifteen
smiles per hour, and strong enough to rum o the roughest ter-
rain. Such vehicles are ot on the market because. there, iz po
demand for them. As a matier of fact, such a demand would
have to be cultivated, quite possibly ander the protection of
strict legislation, At present, whenever such a demand is even
shightly felt, it is quickly snuffed out by counter-publicity aimed
at umiversal sales of the machines which currently extract from
US taxpayers the money needed for building superhighways,

J
%
1
+
4
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Highways result from a perversion of the desire and need for
pbility into the demand for a private car. Schools themselves
ert the patural inclination to grow and learn into the de~
& for istruction. Demands for menufactured maturity is a
ater: abliegation of self-initiated activity than the demand
T smanifactured goods. Schools are not only to the right of
fighways and cars; they belong near the extreme of the institu-
tional spectrum occupied by total asylums. Even the producers
of body counts kill only bodies, By making men abdicate the re-
sponsibility for their own growth, school leads many to a kind
- of spititual suicide.
-~ Highways are paid for in part by those who use them, since
tolls and petrol taxes are extracted only from drivers. School, oni
* the other hand, is & perfect system of regressive taxation, where
the privileged gradustes ride on the back of the entire paying
public. School puts a head tax on promotion. The under-
U consumption of highway mileage is not nearly so costly as the
' underconsumption of schooling. The man who does not own &
car in Los Angeles may be abmost immobilized, but if he can
3 somehow manage to reach g work place, he can get and hold a
job. The school dropout has no alternative route, The sub-
urbanite with his new Lincoln and his country cousin who

g drives a beat-up jalopy get essentially the same use out of the

highway, even though one man’s car costs thirty times more
than the other's. The value of a man's schooling is a function of
the number of years he has completed and of the costliness of
the schools he has attended. The law compels no one to drive,
whereas it abliges everyone fo go to school,
 “The analysis of institutions according to their present place-
" ment on a left-right continuum ensbles me to clarify my belief
that fundamental social change must begin with a chenge of
consciousness about institations and to explain why the dimen-
sion of # viable Tuture turns on the rejuvenation of institutional
style. '
During the 1960s institutions born in different decades since
the French Revolution simultansously reached old age; public-
school systems founded in the time of Jefferson or of Atatiirk,
along with others which started after the Second World War,
all became bureaucratic, self-justifying and manipulative. The
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ti

mﬁf:::g;:: ﬁfﬁoﬁ?*’? ey merchandising, personnel ad. |
cal Life. All these institgtional Processes ‘\ allow increased ‘doing’ or *praxis’., Modern technology has in~

 “creased the ability of man to relinquish the “making’ of things

| ™0 machines, and his potential time for ‘acting’ has increased.

- *Making’ the necessities of life has ceased to take up his time,

Unemployment is the result of this modernization:. it is the

fC!ll;i to pile up at the manipulative end of the spectram,
merger of world bureaucracies results from thi; converg

& Rasoiid

p ce c;fuﬁ?mm. ';:::kstyle, the rarking systems and the para
hm‘ TOm text to computer) are stand ized - §

Planning boards of Costa Rica or Afghanistan am ﬂmﬁoril:: :

g:ag::g,. b}:t beca‘use su_ch use of technology does not increase

o mmm]o an elite which administers it. The postmaster hay
over the substantive use of the mails, the switch

' .

board operator or Bell Telephone executive hag 1o power to stop -

adultery, murder or subversion from being planned over b
s

At smitc in the choice be
‘ tween the institutiona] 4
is tl.le Very nature of human life, Man must chmsr;g:‘:h::;i: etfc:

diff w0
‘Forer;z;:;ha:r t:}zﬁercfz:t, in fact, that one never includes the other
xsactmgawagofmak’mgnmrmakingawayof
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y scting. Architecture Jfechnel.is s way of making ... of

bringing something into being whose origin i in the maker and
not in the thing, Making has always an end other than iteelf,
action not; for good action itself is its end. Perfection in making
| is an art, perfection in acting is a virtue’® The word which
B Avistotle emploved for making was ‘poesis’, and the word he
L employed for doing, ‘praxis’, A move to the right implies that
" an institution is being restructured to increase its ability to
- *make’, while as it moves to the left, it is being restructured to

jdleness of 2 man for whom there is nothing to ‘make’ and who
does not know what to *do’ — that is, how to ‘act’, Unemploy-

. ment is the sad idleness of a man who, contrary to Aristotls,

¥ believes that making things, or working, is virtuwous and that
- jdleness is bad. Unemployment is the experience of the man-

who has succumbed to the Protestant ethic. Leisure, according
1o Weber, is necessary for man to be able to work. For Aris~

[ totle, work is necessary for man 10 have leisure.

Technology provides man with discretionary time he can Gl
either with making or with doing. The choice between sad un-
employment and joyful leisure is now open for the entire cul-
ture. It depends on the institutional style the cuiture chooses.
This choice would have been unthinkable in an ancient cultare
built either on peasant agriculture or on slavery, It has become
inevitable for post-industrial man. '

One way to fill available time is to stimulate increased de-
mands for the consumption of goods and, simultaneonsly, for -
the production of services, The former implies an economy
which provides an ever-growing array of ever mewer things
which can be made, consumed, wasted and recycled, The latrer . -
implies the futile atternpt to *make’ virtuous actions into the _.;ij
products of “service’ institutions, This Jeads to the identifica~ -
tion of schooling and education, of medical service and heaith,
of programme-watching and entertainment, of speed and effective.

*Nichomachean Ethics, 1140,
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-+ locomotion. This first option
velopment, :
The radically alternetive way to £ available time ié a limited
Eetinpdic: sootcii and to pr?vide-accm to instity- :

tions ' Increase the opportunity and desirability of |

under the name of de- BB [rrational Consistencies®

2 1 believe that the contemporary crisis of education demands
B thet.we review the very idea of publicly prescribed learning,
§§ rather than the methods used in its enforcement. The dropout
B rate - especially of junior-high-school students and elementary-
i school teachers — points to & grass-roots demand for # com-
B pletely fresh look. The “classroom practitioner’ who considers
& himself a liberal teacher is increasingly attacked from afl sides.
B The free-school movement, confusing discipline with indoc-
JE trivation, has painted him into the role of a destructive suthori-
tarian, The educational technologist consistently demonstrates
[ the teacher’s inferiority at measuring and modifying behaviour,
E.  And the school administration for which he works forces him to
- bow o both Summerhill and Skinner, making itobviousthatcom-
pitlsory learning cannot be a liberal enterprise. No wonder that
the desertion rate of teachers iz overtaking that of their students.
America’s commitment to the compulsory education of its
young now reveals itself to be as futile as the pretended
American commitment to compulsory democratization of the
[ Vietnamese. Conventional schools obviously cannot do it. The
" free-school movement entices unconventional educators, but
. ultimately does so in support of the conventional ideology of
" schooling. And the promises of educdtional technologists, that
their resesrch and development ~ if adequately funded ~ can
offer some kind of final solution to the resistance of youth to
compulsory legriing, sound as confident and prove as fatuous
as the analogous promises made by the militery technologists.
The criticism directed at the American school system by the
behaviourists and that coming from the new breed of radical
*This chapter wag presented originally at a meeting of the American
Educational Research Association, in New York City, § February

1971.

: repairable and re-usable b
m 1; ngs?ia increase of institutionally produced semi!;:;:,ﬂb:f
tuttonal framework which constantly sducates to

acton, participation and self-help, The movement of
our

sacietyfromthepmsent~in i instituts
Fowarda ok which all institutions gravitate

growth of convivial institutions, In the field of educational pe.

search, this amounty 4
o to the request for a reversal of present . ¥
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.

~cativnal resear i i
ch fo the ‘induction of autotelic instriction
with the irect i
non-directive cooption of youth into liberated com

histors .
ﬁomngpit;;:rm:‘ve, these two are just contemporary manifesta-
ol o hﬁnngly contradictory yet really complementary
Sy e Siumc gﬁwi systern. From the beginniog of this
st St ve heen ?mtaganists of social control on
s ey cooperation on the other, both placed at
ot good sgomety’, conceived of as o highly organ-
byt urz workmg corporate structure. Under the im-
o be o argzation, children became 2 natural resource
i v the' §chocls and fed into the industrisl ma-
i ipbicie :;c politics and the cult of efficiency converged
o, i‘mim.o higt:esgxs ;)ublic school.* ‘Vocational guidance
bt oo were two mnportant results of this

It appears, therefore, that the

Wik . aftempt o produce i

pmc:m :;raéazhab:;g}?; l:mch can be néeasumd and for w;};::f::h‘i

whose other side is the :@m:::;k ;sthiuSI opdh st
. t s won of the new generati ithi

mm:ﬂ:{ Ge:;gmo;ercdwcnciaves which will seduge thmt::e?ngtgt

reiosey ;y De-ﬁ;n elders. These pacified in society are well

schools m"embrym;i: hﬂcommmut;itl}’fs It g’ et L
‘ ‘ ife, active wi

ﬁz&:‘:}t}: tfmt reﬁnc.t uthe life of the larger s?cigym a:cf

il {1 with the s?mt of art, history and science’ I;a this

rical perspective, it would be a grave mistake to mterpret

lishment, the educational technolopi

Ll;tspmlude 10 & revolution in aduias::o:.n %ﬁ:: m ity

= amthernd " fainastﬁge of an atternpt to escalute an old dr:g?inr:;

i i,o gy y make all valuable learning the result of pro-

v mwgrdhmg. Mmti educational alternatives proposed con-

i ’s goals which are immanent in the production of
cooperstive man whose individual needs are met by m:ax?s

*See Joel Spring, Bducats
ation and the Ris
CIDOC document no. 50, Cuernavaca, P«;e:iofh:g??rp”“" State,

- echicat i
. ors seem radically opposed., The behaviourists apply edu- |

#

th!'o - « 3 - p
ugh individuslized learning packages’. Their style clashes | j:

munes established under the supervision of adulfs, Yet, in

the curren »
t three-cornered controversy between the school estab- B

j of his s
. towards the improvement of what ~
1 call the schooled society. Even the seerningly radical critics of
bandon the idea that they
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sobBoation in the American system: they are oriented
for lack of a better phrase —

the school system are not willing to &
have an obligation to the young, especially to the poor, an ob-
Yigation fo process them, whether by love or by fear, into @ 50~
ciety which needs disciplined specialization as much from its
producers as from its consumers and also their full commite
ment to the ideclogy which puts economic growth first.

Dissent veils the contradictions inherent in the very idea of
school. “The established teachers’ unions, the rechnological wiz-

~ ards and the educations! Iiberation movement reinforce the

commitment of the entire society to the fundamental axioms of
& schooled world, somewhat in the manner in which many
peace and protest movements reinforce the commitments of
their mernbers — be they black, female, young or poor = 10 seek
justice through the growth of the gross national income.
Some of the tenets which now go unchallenged are easy 0
fist. There is, first, the shared belief that behaviour which has
been acquired in the sight of & pedagogue is of special value 10
the pupil and of special benefit to society. This is related t0 the
pssumption that social man is born only in adolescence, and
property born only if he matures in the school-womb, which
some want to gentle by permissiveness, others to stuff with
gadgets and still others to varnish with a liberal tradition. And
there is, finafly, a shared view of youth which is psychologi-
cally romantic and politically conservative. According to this
view, changes in society must be brought about by bundening
the youns with the responsibility of transforming it « but only
after their eventual release from school. Tt is casy for a society
founded on such tenets to build up a sense of its responsibiliey
for the education of the new generation, and this inevitably
emeans that sote men may set, spevify and evaluate the per-
sopal gouls of others. In a ‘passage from an imaginaty Chinese
encyclopedia®, Jorge Luis Borges tries to evoke the sense of gid-
diness such an attempt must produce. He tells us that animals
are divided ioto the following classes: “fa) those belonging to
the emperor, (b} those that are embalmed, (c) those. that are
domesticated, (d) the suckling pigs, {e) the sirens, () fabu-

. “‘zg
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f"'lmza unés, &) the i ‘
&) the roaming dogs, (h) those inciuded j ;
present classification, (i) those that drive themselves ml:;r t:?

:nm?egzk(gnﬁ, (kt) tho;e ;raimcd with a very fine brush of
¢ ) cetera, {m} those who have just |
{1:;% “En) dt:mose‘whu msex':nble flies from afar.’ Iiigf sgxcf?mt:f
mc.ijs > not :ca‘me into being unless somebody feels it van
o wl!cctomer Fm: in this case, I suppose, that somebody was g
ki m mh;m, at mast,‘ this taxonomy of beasts mrust
pakipetu: y same way in which the taxonomy of edu-
g p::::xnv:s tx;:,kcs sense 1o scientific authors, '
4 vi:sion of men with sudh inscrutabl i
mm to assess his cattle, must have induced a :hi?g;nz
o _pomn?. Smdmts,_ for analogous reasoms, tend to
Mpamuot o ¢ when they seriously submit to g curricolum,
e c:e ;n t:s:nyt a;;:vm more frightened than my imagin\hry
: i 1use it is their Iif i
hfestoﬁck which is being branded with é:gginmah r::!t;lfmtg.n thei
l 'I‘lus pasfsage. of Borges is fascinating, because it evokes the
ogic crf’ -wrrational consistency which makes Kafks's and
If'COt’.stlers. bureaucracies so sinister yet 5o evocative of da;
hfe;érfamnal eonsistency mesmerizes accomplices wh:v::z eny
ggb gln: ::mslmaiiy‘,:i e;rpedmt and .disc.iplincd exploitation, It is
o ogmeraf ed by bu.mucratw behaviour, And it becomes
orshiic ik 2 socmty which dernands that the manugers of its-
e momésig?atx;ons be held publicly accountable for the B
havi i tion they produce in their clients. Stadenty
@ Can be motivated to value the educational packages which
thcfr teachers obligate them to consume are 'wmparablc 0
(?iunescpmsanrswhocmfitth:irﬂocksinmﬁmtaxf r
vided by Borges, o -
At some time during the last two generations 8 i
{ e st i e, b s
need, if they wish to enjoy thf equa‘lvit}m:;én mcxthau ﬁ?m
a;;orci.mg to the Constitution, they are born, Now the tc‘:chi
:h 4pists go an to propose life-long educational trentment as
. ;,- mx:f;t $tep. The style of this treatment is under discussion :
- E;t take lt.he form of continved adult classroom a’ttandl
ectrottic ecstasy? Or periodic sensitivity sessions? All
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educators are ready to conspire. to push out the walls of the
glassroom, with the goal of transforming the entire culture into
a school, a
The American controversy over the future of education, be-
hind its rhetoric and noise, is more conservative than the dis-
course-in other areas of public policy. On foreign affairs, at
least, an organized minority constantly reminds us that the
United States must renounce its rofe as the world’s policematt.
Radical economists, and now even their less radical teachers,
question aggregate growth as a desirable goal. There are lobbies
for preveation over cure in medicine and others in favour of
fluidity over spesd in transportation. Only in the field of edu-
cation do the articulate voices demending a radical deschooling
of society remain so dispersed. There iy a lack of cogent argu-
ment and of marure leadership aiming at the disestablishment
of any and &ll institutions which serve the purpose of com-
pulsory learning. For a moment, the radical deschooling of
society is still 2 cause without a party. This is especially surpris-
ing in a time of growing, though chaotic, resistance to all forms
of institutionally planned instruction on the part of those aged
twelve 10 seventeen,

TEducational innovators still assume that educational institu-
tions function like funnels for the programmes they package.
For my argament it is irrelevant whether these funnels take the
form of a classsroom, a TV transmitter or a “liberated 2zone’, It
is equally irrelevant whether the packages purveyed are rich or
poor, hot or cold, herd and messurable (like Maths IID), or
impossible to assess (like sensitivity). What counts is that edu-
cation is assumed to be the result of an institutional process

' managed by the educator: As long as the relations continue to

be those between a supplier and & consumer, educationsl re-
search will remain 2 circular process, Tt will amass scientific
evidence in support of the need for more educationsl packages
and for their more deadly accurate delivery to the individual
customer, just as a certain brand of social science can prove the
need for the delivery of more military treatment.

An educationa} revolution depends on a twofold inversion: a
new orientation for research and a new understanding of the
educational style of an smerging counter-culture,
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QOperations! research now secks to optimize the efficiency of
" -#n icherited framework — a framework which is itself never

questioned. This framework has the syntactic structure of a

funnel for teaching packages, The syntactic alterpative to it is
an educational network or web for the autopomous assembly of
resources under the personal control of each learner. This alter~
native structare of an educations] institution now lies within
the conceprual blindspot of our operational research, If re-
search were to focus on it, this would constitute a true scientific
revolution.

The blindspor of educational research reflects the cultural
biss of a society in which technological growth has been con-
fused with technocratic control, For the technocrat the value of
A0 environment increases as more contacts between each man
and his milieu can he programmed. In this world the choices
which are manageable for the observer or planner converge with
the choices possible for the observed so~called beneficiary, Free-
dom 18 reduced to a selection among packaged commodities,

The emerging counter-culture reaffirms the values of seman-
tic content above the efficiency of increased and more rigid syn-
taz. It values the wealth of connotation sbove the power of
syntax to produce wealth. It values the unpredictable putcome
of self-chosen personal encounter sbove the certified quality of
professional instruction. This reorientation towards personal
surprise rather than institutionally engineered vahies will be dis-
ruptive of the established order until we dissociate the imcreas-
ing availability of wchnological tools which facilitate encounter
from the incressing control of the technocrat of what happens
when people meet. ‘

Our present educational institutions are at the service of the
teacher’s goals. The relstional structures we need are those
which will enable each man 1o define himself by learning and
by contributing to the learning of others,

In a previous chapter I discussed what is becoming & common
complaint about schools, one that is reflected, for example, in

| - the recent report of the Carnegie Commission: in school regis-

i i i der to olbstain
tered students submit to certified teachers in or
certificates of their own; both are frustrated and both blame

3 insufficient resources — money, time or buildings - for their

tion. ' _
m‘g?::li ﬁ:xt:sm leads many people to ask whether it is possible
to conceive of a different style of learning. The same people,
paradogically, when pressed to specify hqw they acquired wha't
they know and value, will readily admxt.that they learned it
more often cutside than inside school. Their knowledge of facts,
their understanding of life and work came m’them from friend-
ship or love, while viewing TV, or while reading, from exnmhiks
ofpmmorthechaﬂmgeofasmtmmunm.('kthgyx?ay ve
Iearned what they know through the a;fqrepﬂmhip nmalafor
admission to a street gang or .the mxmmm to 4 hosp;%
newspaper city room, plumber’s shop or insurance office. =
alternative to. dependence on schools is pot the use of pub
resources for some new deviee which ‘mske§’ people le.:am s rath&r
it is the creéation of a new style of educatmnal: xeiat;onshfp be-
tween man and his enviropment. To foster this strr'lc, artitudes
towards growing up, the tools available for learning, and the
quslity and structure of daily life will bave to change conctrs
tly, ‘
m:itatritudes are already changing. The prouf_l dependence on
school is gone. Consumer resistance increases in the knowledge
industry. Many teachers and pupils, taxpayers and employers,
economists and policemen would prefer ot 1o depend any
longer on schools. What prevents their frustration from shaping
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also of appropriate language

" They cannot visualize eithey a

institutions in & society which

" new institutions is a Jack not only of imagination but frequently | 3

and of enlightened self-interest,
deschooled society or educational
has disestablished school.

In this chapter I intend to show that the inverse of school is
possible: that we can depend on self-motivated learning instead
of emploving teachers Yo bribe or compet the student to find the
time and the will 1o learn; that we can provide the learner with
new links to the world instead of continuing to funnel all edy-

cational programmes through

the reacher. I shall discues sorne

of the general characteristios which distinguish schooling from
learning and outline four major categories of educational in-
stitutions which should appeal not only to many individuals
but also to many existing interest Broups,

An objection: who can be served by bridges to nowherep

We are used to considering schools us o varigble, dependent on
the political and economic structure. If we can change the style
of political leadership, or promote the interests of one class or
another, or switch from private to public ownership of the

means of production, we sssume the school system will change

a8 well. The educational institutions I will propose, however,
are meant to serve a society which does not now exist, although
the current frustration with schools is itself potentially a major
force to set in motion change towards new social arrangemerts,
An obvious objection has been raised 1o this approach why
channel energy to bujld bridges to nowhere, instead of marshal-
ling it first 10 change not the schools but the political and econ-

omic system?

This “objection, however, underestimates the fundamental =

political and economic nature

of the school system itself, as

well a3 the political potential inherentt in any effective challenge

o it,

In a basic sense, schools have ceased to be dependent on the
ideology professed by any government or market organization.

Cther basic institutions might
other: family, party, church or
system has the same structure,
riculim has the same effect. In

differ from one conntry to an-
press. But everywhere the school
and everywhere its hidden cur-
variably, it shapes the consumer

Learning Webs 77,

who values institutional comnitdities above the non-professional
inistration of & neighbour., s
mlg:erywhm the hidden curriculum of schoohug xmt.mes ths:
citizen to the myth thet buregucracies guided by samtxﬁe
knowledge are efficient and benevolent. Eva-yw?cre this szme
curriculum jnstils in the pupil the myth that mcrfascd pro=
duction will provide a better life. And everyafhm it Mps
the habit of self-defeating consumption of services and alienat~
ing production, the rolerance for institutional de.pcndena:, 'and
the recognition of institutional rankings. The hidden curricu-
jum of school does gll this in spite of c}:ommry cfam under-
by teachers and no marter what ideology prevails. ‘
mklg:cti;mr words, schools are fundamentally altke in all m—
tries, be they fascist, democratic or socialist, big or small, m:h
or poor. This identity of the school system forees us 1o recog-
nize the profound world-wide identity of myth, mode of pro-
duction and method of socisl control, dcspitc.: the great variety
mythologies in which the myth finds expression.
Qflny':?; g; this identity, it i iflusory o claim .ﬁmt schools ave,
in any profound sense, dependent variables. "This means that 10
Bope for fundamental change in the school system as an effect
of conventionally conceived social or economic change is also an
lusion, Moreover, this illusion grants the school ~ the fepro-
ductive organ of a consumer society -~ abmost nnqumnqned
lmf::‘:z, :ty this point that the example of China becomes nnpf:r-
tant. For three millennia, China protected highf:r learning -
through a total divdrce between the process 'cf learning and the
privilege conferred by mandarin 'exa:;:inatgons. To become a
world power and & modern nation-state, China hafl to adopt the
international style of schooling. Only hindsight will allow us to
discover if the Great Cultural Revohrtion will turn out to i_:aw:
been the first successful attempt at deschooling the institutions
O'f mtyﬁw piecemeal creation of new educational ngcnmca
which were the inverse of school would be an attack on thr: most
sensitive link of # pervasive phenomenon, which is organized by
the state in all countries. A political programme which does not
explicitly recognize the need for deschooling is not revolutionary;
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. it is demagoguery calling for more of the same. Any major
political programme of the 1970s should be evaluated by this
measure: how clearly does it state the need for deschooling -

quality of the society for which it aims?
The struggle against domination by the world market and
hig-power politics might be beyond some poor communities o

countries, but this weakness is an added reason for emphasizing - 38
the importance of liberating each society through a reversal of

its educationa! structure, a change which is not bevond any so-
ciety's means.

General characteristics of
new formal educational institations

them; and, finally, Furnish all who want to present an issue to

the public with the opportuxnity to make their challenge known.
Such a system would require the application of constitutional ]
guarantees to education. Learners should not be forced to sub- |
mit 1o an obligatory curriculum, or to discrimination based on
whether they possess a certificate or a diploma. Nor should the §

public be forced to support, through a regressive taxation, a

huge professional apparatus of educators and buildings which |
in fact restricts the public’s chances for learning to the services
the profession is willing to put on the market. It should use §
modern techpology to make free speech, free assembly and a

free press truly universal and, therefore, fully educational.

Schools are designed on the assumption that there is 2 secret |
to everything in life; that the quality of life depends on ]
knowing that secret; that secrets can be known only in ordcrly
successions; and that only teachers can properly reveal these }
secrets. An individual with a schooled mind conceives of -the §
world as a pyramid of clawsified packages accessible only o §
those who carry the proper tags. New educational institutions §
would break apart this pyramid. Their purpose must be to facil-
itate access for the learper: to allow him to look into the win- 4
dows of the control room or the parliament, if be canmot get in §
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8 by the door, Moreover, such- new-institations should be chan-
j nels to which the learner would have access without credentisls
' or pedigree - public spaces in which peers and elders outside

and bow clearly does it provide guidelines for the educational ' p  his immediate horizon would become available,

I believe that o more than four - possibly even three — dm—
tinet ‘channels’ or learning exchangss could contain afl the re-
sources needed for real learning. The child grows up in & world

| - of things, swrrounded by people who serve as models for skills
- and values. He finds peers who challenge him to argue, to com-

pete, to cooperate and to understand; and if the child is lucky,

t he is exposed to confromtation or criticism by an experienced
- elder who really cares, Things, models, peers and elders are four

resources each of which requires a different type of arrange-

) B ment w ensure that everybody has ample access to it
A good educational system should have three purposes: it

should provide all who want to learn with access to available re-
sources af any firoe in their lives; empower all who want to 4
share what they know to find those who want to learn it from |

1 will use the words *opportunity web’® for “‘network’ to des-

- ignate specific ways to provide access to each of four sets of rev
i sources. "Network’ is often used, unfortunately, to designate
i the channels reserved to material selected by others for indoc-
L trination, instruction and entertainment. But it can also be used
¥ for the telephone or the postal service, which are primarily ac-
p cessible to individuals who want to send messages to one an-
[ other. I wish we had another word to designate such reticulas
b structures for mutual access, 8 word less evocative of entrap-
i ment, less degraded by current usage and more suggestive of the
| fact that any such arrangement includes legal, organizational
. and technical aspects, Not having found such a term, I will try
f: 10 redeemn the one whzch is available, using it a5 & synopym of
i “educational web’,

What are needed: are new networks, readily available to the

4 “htiblic and demgned to spread equal opportunity for learning
. and teaching. _

. To give an example: the same level of technology is used in
LTV and in tape recorders. All Latin American countries aow
i have introduced TV: in Bolivia the government has financed a
b 'T'V station, which was built six years ago, and there are no more
| than seven thousand TV sets for four million vitizens. The
Vmoney now tied up in TV instsllations throughout Latin
}'America could have provided every fifth adult with a tape re-
,mrdet In addition, the money would have sufficed to provide
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_an almost: unlmnted library of prerecorded tapes, with outlets
“even o remote villages, as well as an ample supply of empty &
¥ cially for the poor. We must conceive of new relational struc-

tapes,

This network of tape recorders, of course, would be radically
different from the present network of TV, It would provide
apportunity for free expression: literate and lirerate alike could
record, preserve, disserninate and repeat their opinions. The
present investment in TV, instesd, provides buremucrats,
whether politicians or educators, with the power to sprinkle the
continent with institutionally produced programmes which
they -~ or their sponsors ~ decide are good for or in demand by
the people, ' :

Technology is available 1o develop either independence and
learping or bureaucracy and teaching,

Four aetworks

The planging of new educational institutions ought not to bhe-
gin with the administrative goals of & principal or president, or
with _me teaching goals of a professional educator, or with the
learning goals of any hypothetical class of people. It must not
start with the question, “What should someone learn?’ but with
the question, *What kinds of things and people might learners
want to be in contact with in order to learm?’

Someone who wants to learn knows that he needs both infor-
mation and critical response 10 its use from somebody else, In-
formation can be stored in things and in persons. In a good
educational system access to things ought to be available at the
sole bidding of the learner, while access to informants requires,
in sddition, others’ consent. Criticism can also come from two

directions: from peers or from elders, that is, from fellow -

learners whose immediate interests match mine, or from those
who will grant me a share in their superior experience. Peers
can be colleagues with whom to raise a question, compapions
for playful and emjoyable (or arduous) reading or walking,
chailengers at any type of game, Hiders can be consultants on
which skill to learn, which method to use, what company o
m at a given moment, They can be guides to the right ques-
tions to be raised among peers and to the deficiency of the
aoswers they arrive at. Most of these resources are plentiful. But
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they are neither conventionally- perceived -as educational re-
sources, por is access to them for learning purposes easy, espe-

tures which are deliberatsly set up to facilitate access to these
resources for the use of anybody who is motivated to seck them
for his education. Administrative, technological, and especially
Jegal arrangements are required to set up such web-like struc-
tures.

Educational resources are usually labeiled according to edu-
cators’ curricular goals. I propose to do the contrary, to label
four different approaches which enable the student o gain ac-
cess 10 any educational resource which may help him to define
and achieve his own goals:

1. Reference Services to Bducational Objects — which facilitate
access to things or processes used for formal learning. Some of
these things can be reserved for this purpose, stored in Hibraries,
rental agencies, Jaboratories and showrooms like museums and
theatres; others can be in daily use in factories, airports or on
farms, but made svailable to students as apprentices or on off
hours, :

2. Skill Bxchanges ~ which permit persons to list their skills, the
conditions under which they are willing to serve as models for
others who want to Jearn these skills, and the addresses at which
they can be reached.

3, Peer-Matching ~ 2 commuuicatioms network which permits
persons to describe the Jearning activity in which they wish to
engage, in the hope of finding a partner for the inguiry.

4. Reference Services to Educators-at-Large ~ who can be listed

b in a directory giving the addresses and self-descriptions of pro-

fessionals, paraprofessionals and freelancers, along with condi-
tions of access to their services. Such educators, as we will see,
could be chosen by polling or consulting their former clients.

Reference services to educational objects

Things are basic resources for Jearning. The quality of the en-
vironment and the relationship of a person 1o it will deteemine
how much he learns incidentally. Formal learning requires
special secess to ordinary things, on the one hand, or, on the
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) otha,wsymddcpmdabieamsmspeda!thmgamade fmi=

~educational purposes. An example of the f i pecial |
: 3 ormer is the ial 3
right to operate or dismantle a machine in a garage.lsAn c:ampk '

of thc!atmristhegenmairightmuseanabacus,ammwm,a

book, & botanical garden or g machine withdrawn from produg- |

tion and placed at the full disposal of students,

andpmrchﬂdrcninthﬁracmsstothinmmd‘inthtmmmin

which they can leamn from them, The Office of Bducational B

Opportnity end other agencies, following this approach,

concentrate on equalizing chances, by trying to provide more |

educetional equipment for the poor. A more radical point of

dmmmwoﬂdbemmmguimthatinthecityrichandm z

alikamsr&ﬁciaﬂykeptawayfmmmostofthethiwstbm

surround them. Children bom into the age of plastics and B
B geoeral physical environment must be made accessible, and

cfficiency experts must penetrate two barriers whi
; : which obstru
their understanding: one built into thingy and the other amunilt

institutions. Industrial design creates a world of things that '

resist insight into their nature, and schools shut 1

of the world of things in their meaningful setting. e
.Mm & short visit to New York, a woman from a Mexican

village told me she was impressed by the fact that stores sold

‘only wares heavily made up with cosmetics”, I understood her |

1o mean that industrial products 's ' to their customers
sbout their allurements and not abmp:aﬁmir nanmcgsndumy
has gux:roundcd people with artifacts whose inner workings only
specialists are allowed to understand, The non-specialist is dig-
couraged from figuring out what makes a watch tick, or g tele-

p}mucﬂng,oxmeiecuictypewﬁtermk,bybehxgwamedﬂm ] (
5 E B can provide a unigue way to penetrate formal systems. Set .

itvsriﬂ break if he tries. He can be 1o0ld what makes a transistor
ﬁamrk,buthf:mmtﬁndoutfcrhhmdﬁ This type of
2n ggs to reinforce s non-inventive society in which the

experts it progressively easier 10 hide behi i i
and beyond evaluation, PR s i

The man-made enviranment has becom i le

; envir e as inscrutsbl

na';ulsre hz: for the primitive. At the same time, educations] ;a:f
xm h:e been mmapqlized by school. Simple educational
ve been expensively packaged by the knowledge in-
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¥ dustry. They have become speclalized- tools “for professional
t educators, and their cost has been inflated by forcing them 10
- stimulate either environments or teachers.

T'he teacher is jealous of the texthbook he defines as his profes-

sional implement. The student may come 1o hate the lab be-
At present, attention is focused on the di ity . ‘ - cause he associates it with schoolwork. The administrator re-

tionalizes his protective attitude towards the library as & defence

. of costly public equipment agsinst those who would play with

it rather than learn. In this atmosphere the student two often
uses the map, the lab, the encyclopedia or the microscope only
at the rare moments when the curriculum tells him to do so.

| Even the great classics become part of ‘sophomore year” in-

stead of marking a new turn in a person’s life. School removes

things from everyday use by labelling them education tools.
1f we are to deschool, both tendencies must be reversed. The

those physical learning resources which have been reduced to
teaching instruments must become generally available for self-
directed learning. Using things only as part of a curriculum can
have an even worse effect than just removing them from the
general environment, It can corrupt the artitudes of pupils.
Games are a case in point, I do pot mesn the “games’ of the
physical education department (such 23 football and basket~
ball), which the schools use to raise income and prestige and in
which they have made a substential capital investment. As the
athletes themselves are well aware, these enterprises, which take
the form of warlike rournaments, have undermined the playful-
ness of sports and are used 10 reinforce the competitive nature
of schools. Rather ¥ have in mind the educational games which

theory, linguistics, propositional logic, geometry, physics and
even chemistry reveal themselves with little effort to certain per-
sons who play these games. A friend of mine went to'g Mexican
market with -2 game calied “Wif ’n Proof”, which consists of
some dice on which twelve logical symbols are imprinted. He
showed children which two or three combinations constituted a
well-formed sentence, and inductively within the first hour
some aonlookers also grasped the principle. Within & few hours
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of playfully conducting formal logi

capahk of ma:mducmg others to the ms&mdox;n

positional logic, The others just wall avay.

y bzila fact, for some children :
ting education, si i ir awa

fact that formal s?stiﬁu; i hnxghtcn sl o

that conceptual operations

sick or unbalanced. Within school, when useci m t;en :

tournamerits,

types becomes a straitjacket for others.
The control of school over edu

another effect, It increases
¢ A enormonsly the
materials. Once their use 35 rcsuictedio Vs

Then students vent their anger against the
mient, whis:h must be purchased pnee again
Paraﬂe‘:{mg the untouchability of teaching tools § i
mpmma‘ blht_y of modern junk, el
Wgﬁknm;hqwmrcpairn car, but now car makers nyyit; Iy

an withhold manuals from everyone except inlize
mechapics. In a former era an old e

and condensers to build a transmitter

bu'i;t—i;;ducational qualities,

o illustrate my point, ler me

ih ] A present a model: i

;:::dmxlhan dqﬂars it would be possible 1o m;d:lect bfzrsiy%

fmt-mmde trailm a counfry like Peru with a spiderweb of six-
s aud maintain these, and, in addition, px'ovid;

=~ can be organized by 3
the curriculum  such |

el
bite ik
games are not only removed from the sphere ::

cationsl equipment bas still
scheduled hours pm-mp
f . nﬁ . » . u im :
essionals are paid 1o Supervise their acquisition, storage an:.*. 1186, 1

schoof on the equip-
In the 19305 any seif-respecting B

radio contained enough cojls K
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: country with 200,000 three-wheeled mechanical donkeys ~
on the average for each hamiet. Few poor countries of this
Kize spend less than this yearly on cars and roads, both of which
are now restricted mainly to the rich and their employees, while
or people remain trapped in their villages. Bach of these
dimple but durable little vehicles would cost $125 ~ half of
which would pay for transmission and a six-horsepower motor.
‘A “donkey’ could make 15 mph, and it can carry loads of 830
pounds (that is, most things besides tree trunks and steel beams
which are ordinarily moved).
- The political appeal of such 2 transportation system 10 a
¥ peasuntry is obvious, Equally obvious is the reason why those
i who hold power — and thereby automatically have a car - age
b not interested in spending money on trails and in clogging
¥ roads with engine-driven donkeys. The universal donkey could
b ‘work only if a country’s leaders were willing to impose a nat-
. jonal speed lmit of, say, twenty-five miles an hour and adapt
f its public institutions to this. The model could not work if con-
I ceived only ay a stopgap.
' This is not the place to elaborate on the political, sociel,
economic, financial and technical feasibility of this model. 1
. wish only to indicate that educational considerations may be of
E prime importance when choosing such an alternative to capital~
intensive transport. By raising the unit cost per donkey by some
20 per cent it would become possible to plan the production of
all its parts in such a manner that, as far as possible, each future
b owner would spead a month or two making and understanding
" his machine and would he able to repair it. With this additional
{  cost it would also be possible to decentralize production into
B dispersed plants. The added benefits would result not only from
' including educational costs in the construction process. Even
more significantly, a durable motor which practically anyone

]  could learn to tepair and which could be used as a plough and

pump by semebody who understood it would provide much
higher educational benefits than the inscrutsble engines of the
advanced countries. )

Not only the junk but also the supposedly public places of
the modern city have become impenetrable. In American so-
ciety, children are excluded from most things and places on the

—~=
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i,

against the educational gains,

Private cars could be banned from Manhattan, Fi 1
g0 it was unthinkable. Now certain New York strcetsF;: cm i
off at odd hours, and this trend will probably continue, Indesd
most cross-streets should be closed fo automotive traffic sm; '
parking Md be forbidden everywhere. In a city opened up to
people, teaching materials which are now locked up in store- |
rooms and laboratories could be dispersed into independently

operated storefront depots which children and
visitwithoat ks of being can over, and adults could

Ifthcmlsoflmmingwmnoiongardominatedbyschmls ,

and schoolteachers, the marker for Iearners would be much

more various and the definition of ‘educational artifects’ would

.be less restril_:f:ive. There could be wel shops, libraries, Iaborator.
tes and gaming rooms. Photo labs and offset presses would

allow neighbourhood newspapers to flourish. Some storefront %
E  more about their neighbourhood than social workers or council-

ing centres could contain viewi i
lcamm. ' fewing booths for closed-cirons
television, others could feature office equipment for use andc;:::

repair. The jukebox or the record player would be e
f be aliowed to come of age so that they could put their know-

plece, with some specializing in classical music, others in, i
m;qnonal folk tunes, others in jazz, Film clubs’ would 2;?;:12
with each other and with commercial television., Museum out-
lets could be networks for circulating exhibits of works of art,
?oth old and new, originals and reproductions, perhaps adrin-
istered by the various metropolitan museums,

The profesfiionai personne! needed for this petwork would be
fmtch more 'hkr. custodians, museum guides or reference librar-
ians than like teachers, methcmma‘biolcgysmu,they

grounds that they are private. But even in societies which have.
" . declared sn end to private property children are kept away from 1
tl'mswm,?iaces andttﬁngsbmusetheyammnsidetedtbcspe-‘
@@mmedeusmWMﬁaM‘
Since the last generation the railroad yard has become gs inac- B
cessible a3 the fire station, Vet with a Jittle ingeouity it should 5
not be difficult to provide for safety in such places. To de- |
school the artifacts ofeéucationwiﬂmquimmakingthcarﬁ- :
facts and processes available — and recognizing their sducational 2
vslne,MCmandy, some workers would find it inconvenient to be
acoessible 10 Jearners; but this inconvenience must be balanced |
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¥ could refer their clients to the shell collection in the museum or
| mdicate the next showing of biclogy videotapes in a certain

- viewing booth. They could furnish guides for pest control, diet

 and other kinds of preventive medicine, They could refer thowe

who needed advice to *elders’ who could provide it,
T'wo distinct approaches can be taken to financing a network

E of *learning objects’. A community could determine & maxi~
F mum budget for this purpose and arrange for ail parts of the

network to be open to all visitors at reasonable hours, Or the

f community conld decide to provide citizens with limited en-
 titlements, according to their age group, which would give them
| special access to certain materials which are both costly and
| scarce, while leaving other, simpler materials available to every-
L one. :

Finding resources for materials made specifically for educa-

f tion is only one — and perhaps the least costly — aspect of build-
f ing en educational world. The money now spent on the sacred
| paraphernalia of the school ritual conld be freed to provide sl

| Gitivens with greater access to the real life of the city. Special

B tax incentives conkd be granted to those who employed children

L between the ages of eight and fourteen for a couple of hours
U each day if the conditions of employment were humane ones.
| ; We should retumn to the tradition of the barmitzvah or con-

[ firmation. By this I mean we should first restrict, and later elim-
B inate, the disenfranchizement of the young and perrait a boy of
W twelve to become g man fully responsible for his participation

in the life of the community. Many *school-age’ people know

men. Of course, they also ask more embarrassing questions and
b mropose solutions which threaten the bureaucracy. They should

iedge and fact-finding ability to work in the service of a popular
government, s s .

Until recently the dangers of school were easily underesti-
mated in comperison with the dangers of an apprenticeship in
the police forve, the fire department or the entertainment indus-
try. It was easy to justify schools at least as a means 10 protect
vouth, Often this argument no looger holds, I recently visited a
Methodist church in Harlem occupied by a group of armed
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educational pot‘e:atial within our society’s huge investment in
plants and equipment. Full access to educational objects will

k@i prowcnons which the BiHl of Rights reserves to the privacy
of individuals with the economic power conferred upon them

and most of its productive processes and equipment are locked

whose laws and facilities allow them to function. Money now
spent on advertising in capitalist countries could be redirected
towards education in and by General Electric, NBC-TV or Bud-
weiser beer. That is, the plants and offices should be reorgan-
ized so that their daily operations vould be more gecessible to
the public in ways that would meke learning possible; and, in-

ing people acquired from them,

An even more valuable body of scientific objects and data
may be withheld from general access - and even from qualified
scientists — unider the guise of national security. Until recemly
science was the one forum which functioned ke an anarchist’s

same op{)ermnity of access to its rools and w a hearing by the
community of peers, Now bureaucratizetion and organization
have placed much of science beyond public reach. Indeed, what
used to be an international network of scientific information has
been splintered into an arena of competing teams. The mem-
bers as well a5 the artifacts of the scientific community have
been locked into national snd corporate programmes oriented
towards practical achievement, to the radical impoverishment
of the men who support these pations and corporations.

~ Young Lords in protest- against the death of Julio Rodan, s §§
~ Puerto Rican youth found hanged in his prison cell. I knew the B

 leaders of the group who had spent a semester in Cuernavaca, B
When I wondered why one of them, Juan, was not among them, 2
I was told that he had ‘gone back on heroin and to the State B

FPlanning, incentives and legislation can be used to unlock the 4 4
not exist 30 long as business Srms are allowed 1o combine the &
by their millions of customers and thousands of employees, | i

stockbolders and suppliers. Much of the world’s know-how I

- within the walls of business firms, away from their customers, |
employees and stockholders, as well as from the general public, |

deed, ways might be found to pay the companies for the learn~

dream. Bach man capable of doing research had more or less the .. 4 ‘
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in & world which is controlled-and owned by nations snd
corporations, only limited access to educational objects will ever
be possible. But increased access to those objects which can be
shared for educational purposes may enlighten us enough to
help us 1o break through these ultimate political barriers. Public
schoals transfer control over the educational uses of objects
from. private to professional hands. The institutional inversion
of schools could empower the individual to reclaim the right to
use them for education. A truly public kind of ownership might
begin to emerge if private or corporate control over the educa~
tional aspect of *things” were brought to the vanishing point.

Skill exchanges
A guitar teacher, unlike a guitar, can be neither classified in &
museum nor owned by the public nor rented from an educa-
Stional warehouse. Teachers of skills belong to a different class of
resources from objects needed to Jearn a skill. This is not to say
that they are indispensable in every case. I can rent not only e
guitar but also taped guitar lessons and ilustrared chord charts,
and with these things I can teach myself to play the guitar. In-
deed, this arrangement may have advantages - if the available
tapes are berter than the available tegchers, or if the ondy time I
have for learning the guitar is late st night, or if the tunes |
wish to play are unknown in my countey, or if I am shy and pre-
fer to fumble along in privacy.

Skill teachers must be Hsted and contacted through a differ-
ent kind of channel from that of things. A thing is available at
the bidding of the user — or cowld be ~ whereas a person form-
ally becomes a skill resource only when he consents to do so, and
he can also restrict time, place snd method as he chooses,

Skill teachers must be also distinguished from peers from
whots one would learn. Peers who wish to pursue a common
inquiry must- start -from ‘common interests and abilities; they
get together to exercise or improve a skill they share: basketbal,
dabcing, constructing a camp site or discussing the next
clection. The first trapsmission of & skill, on the other band,
involves bringing together someone who has the skill and some-
one wha does not have it and wants to acquire it

A ‘skill model” is a person who possesses & skill and is willing
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. to demonstrate its practice. A demonstration of this kind is fre-

qguently a necessary resource for a potential lerrner. Modern in-
ventions permit us to incorporate demonstration into tape, film,

or c¢hart; yet one would hope personal demonstration will re- j

main in wide demand, especially in comumunication skills, Some
ten thousand adults have Jearmed Spanish at owur Center at
Cuernavaca ~ mostly highly motivated persons who wanted to
acguire nesr-native fluency in a second language. When they are
faced with & choice between carefully programmed instruction
in & lab or drill sessions with two other students and a native
speaker following a rigid routine, most choose the second.

For most widely shared skills, a person who demonstrates
the skill is the only human resource we ever meed or get.
Whether in spesking or driving, in cooking or in the use of
communication equipment, we are often barely conscious of for-
mal instruction and learning, especially after our first experience
of the materials in question. I see no reason why other complex
skilts, such as the mechanical aspects of surgery and playing the

fiddle, of reading or the use of directories and catalogues, could
not be learned in the same way,

A well-motivated student who does not labour under a spe-
cific handicap often needs no further human assistance than can
be provided by someone who can demonstrate on demand how
to do what the Jearner wants to learn to do. The demand made
of skilled people that before demonstrating their skill they be
certified as pedagogues is a result of the insistence either that
people learn what they do not want to know or that all people -
even those with a special handicap - learn certain things, at 8
given moment fix their lives, and prefersbly under specified cir-

What makes skills scarce on the present educational market is

the institutional requirement that those who can demonstrate
them may not do so unless they are given public trust, through
a certificate. We insist that those who help others acquire a skill
should also know how to diagnose learning difficuities and be
able to motivate people to' aspire to learn skills, In short, we de-
mand that they be pedagogues. People whe can demonstrate
skills will be plentiful a3 soon as we learn to recognize them out-
side the teaching profession.
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. Where princelings are being taught, the parents’ insistence
that the teacher and the person with skills becombmedmmﬁ
pérson is understandable, if no fonger defensible. Butkfox al

parents to aspire to have Aristotle for theix Algxam?er is obvi-
ously scf-defeating. The person whe can both inspire studefxts
and demonstrate a techaigue is 50 rare, and so hard 10 reoogn;:}e,
thatcvmpﬁnce}ingsmomofmngetasophmtﬂmnamp -

* pgopher.

‘A demand for scarce skills can be quickly filled even if fhm
are only small numbers of people to ({mnansuate themﬁi,nbut
such people must be easily available, Dunfsg the. 1940s radio re-
pairmen, most of them with no schooling in thez!: work, were 10
more than two years behind radios in penetranngthee mtgm
of Latin America. There they stayed pnul txansx_stor radios,
which are cheap to purchase and impossxb}c to repair, Ifut th::x
out of business, Technical schools now fail to ‘ncmmphsh what
repairmen of equally useful, more durable radios could do as &
mgtnmd st.clf—inwrmts now conspire to stop & man fro’m
sharing bis skill. The man who has the skill profits from ite
scarcity and not from its reproduction. The teachcr'wh? spe-
cializes in transmitting the skill profits from the artisan’s un=
willingness to launch his own apprentice into the field, The
public is indoctrinated to believe that skills are vahﬁxable and re;
liable only if they are the result of formal schooimg.‘ "I‘heh;o
market depends on making skills scarce an§ on keeping them
scarce, either by proscribing their unauthorized use amnd trai::;
mission or by making things which can be‘ opcratedl' and rq:;
only by those who have access 10 rools or information which are

e

Schools thus produce shortages of skilled gex:mns. A gn;g
example is the diminishing pumber of nurses in the Uni
States, owing 1o the rapid ipcrease of four:-s‘rear B.S. m
grammes in nursing. Women from poorer families, who w -
formerly have enrolled in & two- :{ th;;o?ayear programme, no

i feasion altog R
mgn?ﬂzzi:;m;mt;;moﬁmiﬁmﬁon of teachers is anothe'r way of
keeping skills scarce, 1f murses were cncouraged to train nurses,
and if nurses were employed on the basis of their proven skill at
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: lf iving injections, filling in charts and giving medicine; there 3 ‘ e i

" would soon be no lack of trained nurses, Certification now tends } 3 rovide supplementary services of testing mdmm on aad
' zﬁght help to enforce the legislation required 0 P od
| prevent monopolistic practices.

1o abridge the freedom of education by converting the civil
right 1o share one's knowledge into the privilege of academic
freedom, now conferred only on the employees of 2 school. To
guarantee scoess 1o an effective exchange of skills, we need legis-
lation which generalizes academic freedom. The right to teach
any skill should come under the protection of freedom of
speech, Once restrictions on teaching are removed, they will
quickly be removed from learning as well,
‘The teacher of skills needs some inducement to grant his ser~
vices 1o @ pupil. Thmmetimstﬁmsimple ways to begin ro
channel publis-funds to non-certified teachers, One way would
be 1o institutionalize the skill exchange by creating free skill-
eentres open to the public, Such centres could and should be
established in industrialized areas, at least for those skills which
are fundamental prerequisites for entering certain apprentice-
ships - such skills as reading, typing, keeping accounts, foreign
languages, computer programming and number manipulation,
reading special languages such as that of ¢lectrical circuits, mag-
ipulation of cerrain machinery, etc, Another approach would be
10 give certain groups within the population educational cur-
rency good for attenddance at skill centres where other clients
wonld have topay coramercial rates,

A much more radical approach would be to cregte 8 “bank’
ferskﬂlmhﬂnga.Eachciﬁzmwou}dbegivmabas&cmdit
with which to acquire fundamental skills. Beyond that mini-
sum, further credits would go to tbosewhoaamedﬂmnby
teaching, whether they served as models’ in organized skill
centres or did so privately at home or on the playground, Only

those who had tsught others for an equivalent amount of time

would have a claim on the time of more advanced teachers, An
entirely new elite would be promoted, an elite of those who
carned their education by sharing it

Should parents have the right 1o earn skill credit for their
children? Since such an arrangement would give further advan.
tage to the privileged classes, it fight be offset by granting a

larger credit to the underprivileged, The operation of a skill
exchange would depend on

the existence of agencies which
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would facilitate the development of directory information and

assuge its free and inexpensive use. Such an agency might also

i il exchange
damentally, the freedom ‘of a umversal ‘sbqi :
e e s 7t min
- Fhe b&sgx::; ?tguamnad Skﬂt:eaninevitably requires public mntf:;
gvﬁg:z;s which may be used to qu.alify Persons f.oiroutrle ;m”
Otherwise, it would be possible to surrtptstlm ):M
{ilmm complex batteries of tests at the work p # 0:;& m
" ik would serve for social selection. Much could bc _ :
e kill-testing objective, ¢.g. allowing only the Opcranon‘ 0
mpec;ﬁcak? : chines or systems to be tested. Tests of typing
¢ caauze:lm according to speed, number of errors, ‘ami whether
- not the typist can work from dictation), oge_tmon of an 1::;
guming system or of a hydrauligb 'cmflvi’ driving, coding
ity be macle objective. o
Coifg:t" mcasz;g};m skills which ere of practical e;mﬂ;p;:
tance can,be 5o tested., And for the pu,?posea of mnwwsﬁfm el
agunentamtofacur:entskilllevclxsmuchmomuﬁsﬁed o
the information that twenty years ago @ mﬁ fied his
teacher in a curriculum in which typing, zﬁcim gt
counting were taught. The very need- farbauc”hat o
can, of course, be questioned 1 personally believ

. from undue hurt to a man’s reputation through labelling 13

..

better guaranteed by restricting than by forbidding tests of com-
petence,

matching ] 5
z:et:mr worst, schooly gather classviates nto t::; s;ﬁa rot;: :;:i '
biect them to.the same sequence of treatm ot in maths, <
::mbip and spelling. At their best, they permit ca pioas
choose one of a limited pumber of courses. In adny m e
of peers form around the goals of machers.l A d:: N e

tional system would let each person specify

i sought a peer. _ .
thlgg:;fl dl;il offer children an opportunity to escape their



. 84 Leaming Webs

B‘u 5 at '3 1
. : k-

their friends from among those with whom

tations to meet, evaluate
; and seek
them for a lifelong interest in seekin ﬂ;lt e ould o e
= ‘ g new partners for new en-
A .
o fg:;jmd:es;ilaycr 18 always glad 1o find a close match, and
oy ovia tood‘ d another. Clubs serve their Purpose P;o‘ple
1scuss specific hook: i s
Ppay to find discussion partners. Pe;p;r s s
Py . ;

tiomn;fiz;:lﬁonf’ build fish tanks or motorize bicycles will
bolbapg i e uczgths to find peers, The reward for their ei?
s 1 m;g;st s peers, Good schools try to bring out the
o ring: s of their students registered in the same
e ;nhx;e;se of school would be an institution WII:;;

- : p;r::; ctlia;i persons whoe at a given moment
:hm-edlm ol hadmm s erest could meet - no matter what

Skill .

Iy :: :;:;}u;ﬁ i{:s 12? provide equal benefits for both par-
hars s out‘ tehing of peers. The teacher of skills, as
o mwards, I;mst u.?ually e offered some inccntiv:c be-
ik mﬂ teaching. Skil i~teaching is a matter of re-
s : and over and is, in fact, all the m dreary
o osc cf:gls who need it most, A skill exchange ;}:ds

r ible i .
e e;t:arotm le incentives in ardcrmopetc;fe
it mmhwgcmm Were 10 generate s currency of il:e':l
i ATLINDE system requires no such incenty

communications network, e bt

ducit‘?gs,ox;t:gal systems, programmed instruction and repro- -
eCourse to htimp:; atenizhismc;? J.Zid zdlfduce themmed .
:ﬂimz oli m;h::m an:li the number if skii:; ot::ycrarl?pick u t#e
immwd« inaz ; :to ﬂ:ll: runs an increased need to meet pefp?g :
5t it rzx;gbe e newly acquired skill. A student who
By b fore her vacativn would like to discuss
o ﬁﬁxg tics when she returns, A Mexican n New
G e t;::;her readers of the paper Siempre - or of

5 most popular comic book, Somehody

gether. Providi |
roviding the young from their earliest age with invi-

. AT
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' else wants to meet peers who,. like himself, would like to in-

crease their interest in the work of James Raldwin or of Bolivar.

The operation of & pesr-matching network would be simpie,
The user would identify himself by name and address and de-
soribe the activity for which he sought a peer. A computer
would send him back the names and addresses of all those who
had inserted the same description. It is amazing that such a
simple utility has never been used on a broad scale for publicly
valued activity.

In jts most rudimentary form, commugpication between client
and computer could be established by return mail. In big cities
typewtiter termunals eonld provide ipstantaneous responses.
The only way to retrieve a name and address from the com-
puter would be to list an activity for which a peer was sought.
People using the system would betome koown only to their
potential peers,

A complement to the computer could be a network of bul-
Jetinn boards and classified newspaper ads, listing the activities
for which the computer could not produce a miatch. No names
would have to be given. Interested readers would then intro-
duce their names into the system. A publicly supported peer-
match network might be the only way to guarantec the right

of frec assembly and 10 train people in the exercise of this most
fundamental civic activity.

The right of free assembly has been politically recognized and
culturally accepted, We should now understand that this right
ia curtailed by laws that make some forms of assembly obliga-
tory. This is especially the case with institutions which con-
script according to age group, class or sex, and which are very
time~consuming. The army is one example. School is an even
MOre OULrAgeous one.

"T'o deschool mesns to abolish the power of one person 10
oblige another- person. 1o Lattend a . meeting. . It also mesns
recognizing the right of any person, of any age Or sex, to call a
meeting, This right has been drastically diminished by the insti-
tutionalization of meetings. ‘ Meeting’ originally referred to the
result of an individual’s sct of gathering. Now it refers to the

institutional product of some agency.

The ability of service instirutions to acquire clients has far
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_outgrown. the ability of individuals to be heard independently
“of institutional media, which respond to individuals only if
they are saleable news. Peer-matching facilities should be avail-
able for individuals who want to bring people together a3 easily
a8 the village bell called the villagers 10 council. School build-
ings - of doubtful value for conversion to other uses - could
often serve this purpose. :

» The school syster, in fact, may soon face a problem which
churches have faced before: what to do with surplus space emp-
tied by the defection of the faithful. Schools are as difficult to
sell as temples, One way to provide for their continued use
would be to give over the space 1o people from the neighbour-
hood. Each could state what he wounld do in the classroom and
when, and a bulletin board would bring the available pro-
grammes to the attention of the inguirers. Access to “class’

would be free — or purchased with educational vouchers. ‘The 1

‘teacher” conld even be puid according to the number of pupils
he could attract for any full two-hour period. I can imagine that
very young leaders and grest educators wonid be the two types
most prominent in such a system. The same approach could be
taken towards higher education. Students could be furnished
with educational vouchers which entitled them to ten hours’

* yearly private consultation with the teacher of their chojce -~
and, for the rest of their learming, depend on the library, the
peer-matching network and apprenticeships,

We must, of course, recognize the probability that such pub-
lic matching devices would be abused for exploitative and im-
moral purposes, just as the telephone and the mails have been
80 abused. As with those networks, there must be some protec-
tion. I have proposed elsewhere a matching system which would
allow only pertinent printed information, plus the name and
address of the inquirer, to be used. Such a system would be vie-
taally foolproof against abuse. Other arrangements could allow
the addition of any book, film, T'V programme or other item
quoted from a special catalogue. Concern shout the dangers of’
the system should not make us lose sight of its far greater bene-

- fits,

Some who share my concern for free speech and assembly
will argue that peer-matching s an artificial means of bringing

| 'g;stbe life of & local community, Others react when, one Suggests

Learning Wabs 27

' ~ who need
B people together and would not be wsed by the poor - W i
| it most. Some people become genuinely sgitated when one sug

15 the setting up of ad hoo encounters which are not rooted

using & computer to sort and maich client-idt.:ntiﬁcd m:erests'
People cannot be drawn together in such an unperso;a omm:;f
per. thnysay.Commcnhmuixymustbemtedma story

* shared experience at many levels, and must grow cut of this ¢x-

perience ~ the development of neighbourhood institutions, for

L example.

1 sympathize with these objections, but T think they miss my

5 point as well as their own. In the first place, th:: retu;:;i;;
L neighbourhood life as the primary centre of creative expr

might actuslly work against the re-establishment of nei.gh:zurm
: ; =

hoods as political units.l Cenmng ;ﬁgshg:m t:?;gn:ff; our-
hood may, in fact, neglect an amy t | T

e - the ability of a person:10 pamc:?ate 1
;:nmsevemlmc peer groups. Also, there is an u.nponant'z:}nm
which people who have never lived together in a physi ol
munity may occasiopally have far more expm:;}f;: e
than those who have known each other ffom ¢ ff.mﬁ

t religions have always recognized the importance o a
menmuntm and the faithful bave always found freedo :
through tl':em; pilgrimage, monasticism, the mutial suppo;;i;)

i temp}fs and sanctuaries reflect this awareness. Peer—ma;zn mgl

could significantly belp in making‘exphmt the many po
sopressed communities of the city. .

b“LocaIt it commumities are valuable. ’I‘hey‘ are also a mzshmg
reality as men progressively let service imstitutions define their

. iy his recen k
| “* circles of social relationship. Milton Kotler in his recent boo

has shown that the imperialism of “downtown’ depfiw:s the

neighbourhood of its political significance. ’I‘hcz:ﬂ grotccnu(;?:s‘tu :;;
t to resurrect the neig bou‘rh.oo&asa turaI* :

::miom this bureaucratic imperialism. Far‘fw_rom artificially :eﬁ

mgving men from their local contexts 10 j0IR abstﬂzact ?tl)m;:t

i the restoration o

ngs, -matching should epcourage .

E’i mp::ées from which it is now d;sa_tppmrmg._A m?neov;l::r::

covers his initiative to call his fellows into meamntg;:m i

fion may cease to settle for being separated from
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protocol or suburban etiquette. Having once seen that doj in his educational adventure. As masters of their art
things together depends on deciding to do so, men may cven mon the claim to be superior informants or skill models,
msist that their local communities become more open 1o crea- | their claim to superior wisdom will begin to ring true.
tive political exchange. With an incressing demand for. masters, their supply shau:ld

We must recognize that city life tends to become immensely | siso increase. As the schoolmaster vanishes, conditions will arise
costly as city-dwellers must be taught 10 rely for every one of | which should bring forth the vocation of the independent edu-
their needs on complex institutional services, It is extremely ex- | cator, This may seem almost a contradiction in terms, S0
pensive 10 keep it even minimally liveable. Peer-matching in the {* thoroughly have schools and teachers become complementary.
city could be a first step towards breaking down the dependence | Yet this is exactly what the development of the first three edu-
of citizens on bureaucratic civie services, cational exchanges would tend to result in — and what would be

It vfrouid also be an essential step to providing new means of required to pexmit their full exploitation ~ for parents and other
establishing public trust. In a schooled society we have come to “patural educators’ need guidance, individual learners need as-
rely more and more on the professional judgement of educators sistance, and the networks need people to operate them.

on the effect of their own work in order to decide whom we can Parents need guidance in directing their children on Ith; de
OF cannot trust: we go to the doctor, lawyer or psychologist be- | that leads to responsible educational independence, o
cause we trust that anybody with the required amount of need experienced Jeadership when they encounter rough fer-
specialized educational trestment by other colleagues deserves |  rain, These two needs arc quite distinct: the first s & need for
our confidence, ; . pedagogy, the second for intellecrual leadership in afl other

Tn & deschooled society professionals could no longer claim | fields of knowledge. The first calls for knowledge of iy

the trust of their clients on the basis of their curricular pedi- learning and of educational resources, the sccond for wisdom

» OF ensure their standing by simply referring their clients based on experience in any kind of exploration. Both kinds of

to other professionals who approved of their schooling. Instead experience are indispensable for effective educational endeavour.

of placing trust in professionals, it should be possible, at any | Schools package these fumctions into one mk,’,,,mp,“ e
time, for any potential client to consult with other experienced independent exercise of any of them if not di bl at Jest
clicats of a professional sbout their satisfaction with him by suspect. in
means of another peer netwark easily set up by computer, or by Three types of special stuatiousl, compree: SIS
a number of other means. Such networks could be seen as pub. fact, be distinguished: one to create and operate the kinds of
Be utilities which permitted students to choose their teachers or educational exchanges or networks outlined heres another to
patients their healers, ' guide students and parents in the use of these networks; and &

LY ct as primus inter pares in undertaking difficult in-
P ﬁ. : donal educators ‘j:;f",‘“,“m,a:;gw journeys. Only the former two can be
A:_s citizens have new choices, new chances for learning, their conceived of as branches of an independent profession: edufx"
willingness € seck Jeadership should increase. We may expect tional administrtors and pedagogical co o

that they will experience more deeply both their own indepen- and operate the netsorks 1 have been describing would not ro¢
dmoe and their peed for guidance. As they are Lberated from quire many people, but it would require pwpmh: mw;js'tmth bl
mampu]atmn by others, they should learn to profit from the profound understanding of education and admin i toman
discipline others have acquired in g Lifetime. Deschooling edu- perspective quite different from and even hich
cation should increase - rather than stifie - the wearch for men schools. i
with practical wisdom who would be willing to sustain the new- While an independent educstional profession of this rind
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... would welcome many people whom the schools exclude, it

would also exclude many whom the schools qualify, The estats
lishment and operation of educational networks would require
some designers and administeators, but not in the numbers or
of the type required by the administration of schools. Student
discipline, public relations, hiring, supervising and firing
teachers would have neither place nor counterpart in the net-
works I have been describing, Neither would curriculum-
making, textbock-purchasing, the maintenance of grounds and
facilities, or the supervision of interscholastic athletic competi-
tion, Nor would child custody, lesson-planning and record-
keeping, which now talte up so much of the time of teachers,
figure in the operation of educational networks. Instend, the
operation of learning webs would require some of the skills and
attinades now expected from the staff of 4 museum, a Bbrary, an
executive employment agency or a maitre & kdtel,

Today's educational administrators are concerned with con-
trolling teschers and students to the satisfaction of others -
trustees, legislatares and corporate executives. Network builders
and administrators would have to demonstrate genius at keep-
ing themselves, and others, out of people’s way, at facilitating
encounters among students, skill models, educational leaders
and educational objects. Many persons now attracted to teach-
ing are profoundly authoritarian and would not be able to as-
sume this task: building educational exchanges would mean
making it easy for people — especially the young — to pursue
goals which might contradict the ideals of the traffic manager
who makes the pursuit possibile,

If the networks I bave described could emerge, the educa-

tional path of each student would be his own to follow, and ‘PR *

only in retrospect would it take on the features of a recog-
nizable programme. The wise student would periodically seek
professional advice: assistance to set s new goal, insight into
difficulties encountered, choice between possible methods. Even
now, most persons would admit that the important servites
their teachers have rendered them are such advice or counsel,
given at a chance meeting or in 4 tutorial, Pedagogues, in an un-
schooled world, would also come into their own, and be able o
do what frustrated teachers pretend w pursue today,
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ont}mimildingandminmnc:ofmadspmdmgamw
resources, the pedagogue would help the ‘grudent to find the
path which for him could lead fastest to his goal If a_smdmt
wanted to Jearn spoken Cantopese from n'qtunme tfcxghl?our,
the pedagogue would be available to judge their preﬁcm?cy, and
to help them select the textbook and methods most suitable o
their talents, character and the time availabl.a for atufly. He
could counsel the would-be acroplane mechanic on finding the
best places for spprenticeship. He could mmmend boc:ks to
mabddywhowantedmﬁndchaﬂmgmgpaersmdxm?s
African history, Like the network administrator, the pedagogi-
cal counsellor would conceive of himself as & ptc?fessmnal edu~
cator. Acoess to either coudd be gained by individuals through

= the use of educational vouchers.

" The role of the educational initiator or leader, the master or
*yrue’ leader, is somewhat more elusive than that of the profes-
sional administeator or the pedagogue. This is ?o"becm:fse leader-
ship is itself hard to define. In practice, an indmdualﬂ isa }eadz?r
if people follow his initintive and bac‘om'e apprentices in h_:s
progressive discoveries, Frequently, this involves a prophetic
vision: of entirely new standards - quite understaffxdalzle today =
inwhichprmt‘wmng’wiﬂmmoutwbe‘hgh?.lnaw—
ciety which would honour the right to call ambhwthrm;gh
peer-matching, the ability to take educationsl initigtive on a
specific subject would be as wide as access 10 leammg xmelf
But, of course, there is a vast difference betwem the @mtm
takenbysommnctocaﬂafruitfulmaetingto:‘iwf:mﬂmmw
gnd the ability of someone to-provide leadership in the system-
‘ati loration of its implications, -
m‘:ﬁ::gmhip also does not depend on being ngh't. As Thc?mas
Kuhn points out, in a period of constantly changing peradigms
most of the very distingiished Jeaders are bound to be proven
wrong by the test of hindsight. Intellecma!ulwi?rsh-xp does de-
pend on superior intellectual discipline anq imagination andd the
wimngnessmassociamwithothminﬂmrmcme.zkleum,
formmpfc,maythinkthatthmismamloggbetwemme
U8 anti-slavery movement or the Cuban i}cvcfiunon an‘d w%xat
is happening in Harlem. The educator who is himself a historian




m tmnh@w:o appreciate the flaws in such an analogy.
- IEY - retrace hfs'_own steps as a historian. e may invite

:intelit?ctual d:sc:plme It has its counterpart in the arts, in phy-
m‘?ﬁu zm rehﬁiog, in ‘psychoanalysis and in. pedagogy. It fits
= ;. bing, g{:g;g:rkiné;;d politics, cabinet-making
personnel admini n. t i
Meﬁ«p’ uﬂpil ‘n.eiationships is the sw;:;mm;- -t:haaxg :;ua:
;hm‘: ‘rclauonshap is Heerally priceless and in very different w
privilege forboth, - v
m&mﬂ:ﬂmﬁs, dcwm, proselytizers, corrupt masters and
oracal priests, tm:kstcrs, miracle workers and messiabs bave
proven C:fable of assuming leadership roles and thus show the
endanscrst s of any depmdm?c of a disciple on the master, Differ.
_societies bave taken different measures to defend themsel
againgt these counterfeit teachers. Indians relied on cas::s
h@h.neage, . Eastc:? ]m on the spiritual discipleship of rabbis,
mmds .Chnsnam. ty on an exemplary life of monastic
ue, o{.her periods on hiererchical orders. Oue society relies on
xﬁm& by schools. It is doubtful that this procedure pro-
- :e screening, but if it should be claimed that it does
cn't munter»-claun can be made that it does so at the cost 0;
making peml discipleship almost vanish, '
In pracnce? there will always be a fuzzy line between the
teacher of skills and the educstional leaders identified abo
and there are no ‘practical reasons why access to some Md::;

could not be gained by discovering the ‘master’ in the drill - )

teacher who introchaces students to his disciphi

_Of: the otbcx hand, what mmg;shu:hc true master—
fimpie‘ relationship is its priceless character, Aristotle speaks of
itasa morai type of friendship, which is not on fixed terms: -
' ;:um}kmamﬂ,orﬁiemwhamitdm,asmafﬁmd’.m
- Ior:a:s s;ys of this k{nd faf teaching that inevitably it is an act
ol and mercy, This kind of teaching is always 2 loxury for

e teacher and a form of leisure (in Greek, “schole®) for him
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and his pupil: an activity meaningful for both, having no ul-
ferior purpose. .

To rely for true intellectual leadership on the desire of gifted
people to provide it is obviously necessary even in our society,
but it conld not be made into a policy now. We must Srst con-
struct g society in which personal acts themselves reacguire a

'valuehighexthanthatofmakingthingsandmanimﬂming

people. In such a society exploratory, inventive, creative teach-
ing would logically be counted among the most desirable forms
of leisurely ‘unemployment’. But we do not have to wait until
the advent of utopia. Even now one of the most important coni~
sequences of deschooling and the establishment of peer-
matching facilities would be the initistive which ‘masters’
could take to assemble congenial disciples. It would also, as we
have seen, provide ample opportunity for potential disciples to
share information or to select a master.

Schools are pot the only institutions which pervert profes-
sions by packaging roles. Hospitals render home care increas-
ingly impossible — and then justify hospitalization as a benefit
1o the sick. At the same time, the doctor's legitimacy and ability
to work come incressingly to depend on his association with &
hospital, even though he is still less totally dependent on it than
are teachers on schools, The same could be said aboat courts,
which overcrowd their calendars as new transactions acquire
legal solemnnity, and thus delay justice. Or it could be said about
churches, which succeed in making & captive profession out of
a free vocation. The result in each case is scarce service st higher
cost, and greater income to the less competent members of the
profession. .

So long as the older professions monopolize superior income
and prestige it 5 diffcult to reform them. The profession of
the schoolteacher should be easier to reform, and not only be-
cause it is of more recent’origin. The educational profession
now claims & comprehensive monopoly; it claims the exclusive
competence to apprentice not only its own novices but those of
other professions as well. This over-expansion renders it vulner-
able to any profession whick would reclaim the right to teach
its own apprentices. Schoolteachers are overwhelmingly badly
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paid and frustrated by the tight control of the school system;
" 'The most enterprising and gifred among them would probably
find more congenial work, more independence and even higher
incomes by specializing as skill models, network administrators
or guidence specialists, :
Finally, the dependence of the registered student on the cer-
tified teacher can be broken.more easily than his dependence on
other professionals - for instance, that of & hospitalized patient
on his doctor, If schools ceased to be compulsory, teachers who
find their satisfaction in the exercise of pedagogical authority in
the classroom would be left oply with pupils who were at-
tracted by their style. The disestablishment of our present pro-
fessiomal structure could begin with the dropping out of the
schoolteacher, i
The disestablishment of schools will inevitably happen - and
it will happen surprisingly fast. It cannot be retarded very much
longer, and it is hardly necessary to promote it vigorously, for
this is being done now. What is worthwhile is 10 try 0 orient it
in a bopeful direction, for it could take place in either of two
diametrically opposed ways. :
The first would be the expansion of the mandste of the peda-
gogue and his increasing control over society even outside
school. With the best of intentions and simply by expanding the
rhetoric now used in school, the present crisis in the schools
could provide educators with an excuse to use all the networks
of contemporary society 10 funnel their messages 10 us - for
our own goad. Deschooling, whick we capnot stop, could mean
the advent of a ‘brave new world’ dominated by well-intentioned
edministrators of progrememed instruction,
Onthemhmhand,th:gmwingawarmessmﬁmmrtof'
governments, as well as of employers, taxpayers, enlightened
pedagogues and school administrators, that graded curriculse
teaching for certification has become harmful could offer large
masses of people an extraordinary opportunity: that of presery-
ing the right of squal access to the tools both of learning and of
sharing with others what they know or believe. But this would
require that the educational revolution be guided by certain
goals:
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1. To liberate rovess to things by, abgr_lishing the ?a":;m m
persons and institutions now exercise over_the;r uca
values,
2. To liberate the sharing of skills by guaranteeing fresdom to
teach or exercise them on request.
3. To liberate the critical and creative resources of pecp!; bk:;
returning to individual persons the ability fo ‘call anf‘.t a d
meetings — an ability now increasingly monopolized by institw
tions which claim to speak for the people, .
individual from the obligation to § pe |
:;p?mmtoﬁt:emm offered by an established profession
- by providing him with the opportunit:y 1o draw on the ex~
perience of his peers and to mmt hunmlf to the Wi:
guide, adviser or healer of his chxf:ce. Inevitably the deschm' e}
ing of society will blur the dxstmctmns !?etwaen sponomics, ¢ ?d
cation and politics on which the stability of the present wor
order and the stability of nations now rest.

Our review of educational institutions leads us to e m'xew of
our image of man. The creature whom schc_)ols need as a chex:}t
has neither the autonomy nor the motiyanon 0 gTOw *on hia
own. We can recognize universal schooling as the culm;uatmn
of 3 Promethean enterprise, and speak about t.%le alternative as 4
world 6t to live in for Epimethean men. While we can spec:fy;
that the slternative to scholastic funnels is a v?orld made trans
parent by true communication webs, agd while we can specify
very concretely bow these could function, we can only cxpectm
the Epimethean nature of man 0 re-crerge; we can ne

plan nor produce it,
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Our society resembles the uttimate machine which I once saw in

a New York toy shop, Bt was a metal casket which, when you

touched a switch, snapped open to reveal a mechanjcal hand.

Chmm?dﬁn.gmmchcdwtfarthelid,puﬂeditdownend

locked it from the inside. It was a box; you expected to be able

fn take something out of it; yer all it contained was a mechan-
" ism for closing the cover. This contraption is the opposite of

Pandora’s ‘box”,

‘ The cngmal Pandora, the AU-Giver, was an Harth goddess
in prebistoric matriarchal Greece, She let all ills escape from
ber amphora (pythos). But she closed the lid before Hope could
escape, The history of modern man begins with the degradation
uf&ndm’smy&andmmzsmmmdinﬂmsdf—mﬁng
.cask'et. It is the history of the Promethean endeavour to forge
institutions in order to corral each of the rampant ills. It is the
history of fading hope and rising expectations. :

. Tc'» understand what this means we must rediscover the dis-
tinction between hope and expectation. Hope, in its strong
sense, ‘means trusting faith in the goodness of nature, while ex-
pectation, as 1 will use it here, means relisnce on resalts which
are planned and controlled by man, Hope centres desire on a
person from whom we await a gift. Expectation looks forward
to satisfaction from & predictable process which will produce
what we have the right to chim. "The Promethean ethos has
now eclipsed hope. Survival of the human raee depends on its
rediscovery as a socizl force, '

‘.Thz original Pandora was sent to Barth with a jar which con
tamad. all ills; of good things, it contained only hope. Primitive
man lived in this world of hope, He relied on the munificence
of nature, on the handouts of gods, and on the bnstinets of his
tribe to enable him to subsist, Classical Greeks began to replace

Rebirthy of Epimethean Man 107

hope with expectations. . In their version of Pandora she re-
leased both evils and goods. They remembered her mainly for
the ills she had unleashed, And, most significantly, they forgot
that the All-Giver was also the keeper of hope ‘

The Greeks told the story of two brothers, Prometheus and

Epimetheus. The former warned the latter to leave FPandora
alone, Instead, he married her. In clagsical Greece the name
‘Epimetheus’, which rmeans ‘hindsight’, was ioterpreted to
mean ‘dull’ or ‘dumb’, By the time Hesiod retold the story in
its classical form, the Grecks had become moral and misogyn-
ous patriarchs who panicked at the thought of the first woman.
They built a rational and authoritarian society, Men engineered
institutions through which they planned 1o cope with the ram-
pant ills. They became conscious of their power to fashion the
world and make it produce services they also learned to expect.
They wanted their own needs and the future demands of their
children to be shaped by their setifacts. They became lawgivers,
architects and authors, the makers of constitutions, cities and
works of art to serve as examples for their offspring. Primitive
man had relied on mythical participation in sacred rites to ini-
tiate. individuals into the lore of society, but the classical Greeks
recognized as true men only those citizens who let themselves
be fitted by paidein (education) into the institutions their elders
had planned. :

The developing myth reflects the transition from a world in
which dreams were inferpreted to a world in which oracies were
made. ¥rom immemorial time, the Earth Goddess had been
worshipped on the slope of Mount Parnassus, which was the
centre and navel of the Earth, There, at Delphi (from delphys,
the womb), slept Gaia, the sister of Chacs and Eros. Her son,
Python the deagon, guarded her moonlit and dewy dreams, un-
til Apollc the Sun God, the architect of Troy, rose from the
cast, slew the dragon, and became the-owner of Gaia’s cave. His
priests took over hér temple. They employed s local maiden, sat
her on a tripod over Huarth’s smoking navel, and made her
drowsy with fumes. They then rhymed her ecstatic utterances
into hexameters of self-fulfilling prophecies. From all over the
Peloponnesus men brought their problems to Apollo’s sanctu-
ary. The oracle was consulted om social options, such as
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measures to be taken 1o stop a plague or a famine, to choose the

" right constitution for Sparta or the propitious sites for cities
which later became Byzentium and Chalcedon. The never-ereing
arrow became Apollo’s symbol. Evervthing about }:um became
purposeful and useful,

In the Republic, describing the 1deal state, Plaro already ax-
cludes populsr music. Only the harp and Apollo’s lyre would
be permitted iu towns because their harmony alone creates “the
strain of necessity and the strain of freedom, the strain of the

- unfortunate and the strain of the fortunate, the strain of cour-

#ge and the strain of tempersnce which befit the citizen®, City=
dwellers panicked before Pan’s flute and its power to awaken
the instincts. Only “the shepherds may play [Pan‘s} pipes and
they only in the country®,

Man assumed responsibility for the laws under which he
wanted to live and for the casting of the environment into his
own image. Primitive initiation by Mother Earth into mythical
life was transformed into the education (paideia) of the citizen
who would feel at home in the forum,

-To the primitive the world was governed by fate, fact and
necessity. By stealing fire from the gods, Prometheus turned
facts into problems, called necessity into question and defied
fare, Classical man framed 2 civilized context for human per-
spective. He was aware that he could defy fate-pature-
environment, but only at his own risk. Conterporary man goes
further; heattmptstucreatethcwurldmhzsnnsge,mbuﬂda
totelly man-made environment, and then discovers that he can
do so only on the condition of constantly remaking himself to
fit it. We now must face the fact that man hipself is at stake,

Life today in New York produces a very peculiar vision of

what is and what can be, and without this vision life in New
York is impossible. A child on the streets of New' York never
touches anything which has not been scientifically developed,
engineered, planned and sold to someone. Bven the trees are
there because the Parks Department decided to put them there:
The jokes the child hears on television have been programmed
at a high cost, The refuse with which he plays in the streets of
Harlem is made of broken packages planned for somebody else,
Even desires and fears-are institutionally shuped. Power and
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violence are organized and managed : the gangs versus the police.
Yearning itself is defined as the consumption of subject matier,
which is the result of researched, p!anned;?{d pm;nowé ﬁ
grammes, Whatever good there is, is the product of some
cialized institution. It wounld be foolish to demand something
which some institution canaot produce, The clnic% of the city
canmnat expect anything which lies outside the possible dave}ng»
ment of institutions] process. Even his fantasy is pmmpted 10

. produce science fiction, He can experience the poetic surprise of

the unplanned only through his encounter with “dirt”, blunder
or failure: theorangcpeclmthegutterr,th:pudd!cmthﬁmt,
the breakdown of order, programme, or machine are the only
take-offs for creative fancy. *Goofing off’ becomes the only
poetry at hand,

Since there is nothing desirable which has not been planned,
the city child soon concludes that we will always be able to de~
sign an institution for our every want. He takes for granted the
power of process to create value, Whether the goal is meeting a
mate, integrating s neighbourbood or acquiring reading skills,
it will be defiped in such a way that its achwwnentm.mbe‘
engineered. The man who knows that nothing in demand is out
of production soon expects that nothing produced can be out
of demand. If & moon vehicle can be designed, so can the de-
mandtogomthemwn.thtogowhmonecm_: go would be
subversive. It would unmask as folly the assumption that every
satisfied demand entails the discovery of an even greater
upsatisfied one. Such inmsight would stop PrOGTess. Not to
produse what is possible would expose the law uf‘rismgw
tions’ as a euphemism for @ growing frustration gap, which is

 the motor of a society built on the coproduction of services and

increased demand. .

'Thesmteofmindafﬂxmodethcity-dweﬂcrappmr.smthz
mythical tradition, only .under the image of Hell: Sisyphus,
who for a while had chained Thanatos (death), must roll &
heavy stode up the hili to the pinnacle of Hell, and the stone
always slips from his grip just when he is about to reach the top.
Tantahss, who was invited by the gods to share their meal, and.
on that occasion stole their secret of how o prepare all-healing
ambrosia, which bestowed immortality, suffers eternel hunger
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and thu'st standing in a river of receding waters, overshadowed
" “by-#ruit trees with receding branches, A world of ever-rising
demands is not just evil - it can be spoken of only as Hell.

Man has developed the frustrating power to demand any-
thing because he cannot visuslize anything which an institution
cannot do for him. Surrounded by all-powerful tools, men is
reduced to a 100l of his tools. Each of the institutions meant 10
exorcise one of the primeval evils has become g fail-safe, self-
sealing coffin for man, Man is trapped in the boxes he makes to
contain the ills Pandora allowed to escape. The blackout of
reality in the smog produced by our tools has enveloped us,
Quite suddenly we find ourselves in the darkness of ous own
trap.

Reality itself has become dependent on human decision, The
same President who ordered the ineffective invasion of Cam-
bodia could equally well order the effective use of the atom. The
‘Hiroshima switch’® now can cut the navel of the Earth, Man
has acquired the power to make Chaos overwhelm both Eros
and Gaia. This new power of man to cut the navel of the Farth
is a constant reminder that our institutions not only creste their
own ends, but also have the power to put an end to themselves
and 1o us, The sbsurdity of wodern institutions is evident in
tl;m‘ case of the military. Modern weapons can defend freedom,
civilization, and life only by snnihilating them. Security in mili-
tary language menns the ability to do away with the Earth.

' The absurdity that underlies non-military institutions is no

N less manifest, There is no switch in them to activate their de-
] structive power, but neither do they need & switch. Their grip
is already fastened to the lid of the world, They create needs

trying to meet the needs they generate, they consume the Harth,
{ This is true for agriculture and manufacturing, and no less for
medicine and education. Modern agriculture poisons and ex-
heusts the soil, The ‘green revolution® can, by means of new
seeds, triple the output of an acre -~ but only with an even
greater proportional increase of fertilizers, insecticides, water
and power. Manfscturing of these, as of all other goods, pol-
Tutes the oceans and the atmosphere and degrades irreplaceable
resources. I combustion continuss to increase at present rates,

faster than they can create satisfaction, and in the process of
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we will soon consume the oxygen of the stmosphere faster then
it can be replaced. We have no reason to believe that fission or

¥  fusion can replace combustion without equal or highes hazards.
B Medicine men replace midwives and promise to make man into

something else: genetically planned, pharmacologically sweet-
ened and capable of more protracted sickness. The contemporary
jdeal is & pan-hygienic world: a world in which 2l contacts

. between men, and between men and their world, are the

result of foresight and manipulation. School has become the
planned process which tools man for a planned world, the prin-
cipal tool 1o trap man in man’s trap. It is supposed to shape
each man fo an adequate level for playing a part in this world
game, Inexorably we cultivate, trest, produce and school the
world out of existence.

The military institation is evidently absurd, The absurdity of
non-military institutions is more difficult to face. It is even
more frighteniog, precisely because it operates inexorably. We
know which switch must stay open 10 avoid an atomic holo~
caust. Mo switch detains an ecological Armageddon. ‘

In classical anticuity, man had discovered that the world
could be made according to man’s plans, and with this insight
he perceived that it was inherently precarions, dramatic and
comical. Democratic institutions evolved and man was pre-
sumed worthy of trust within their framework, Expectations
from due process and confidence in buman pature kept each
ather in balance, The traditional professions developed and with
them the institutions needed for their exercise.

Surreptitiously, reliance on institutional process has replaced
dcpmdenmonpumnﬂgmdwiﬂ.’!‘hemldhaslmtiwhu-

] .. -mane dimension and reacquired the factus] necessity and fate-

fulness which were characteristic of primitive times, But while
the chaos of the barbarian was constantly ordered in the name
of mysterious, anthropomorphic gods, today only man’s plan-
ning can be given o8 a reason for the world being as it is. Man
has become the plaything of scientists, engineers and planners.
We see this logic at work in our selves and in others. T know
a Mexican village through which not more than a dozen cars
drive each day. A Mezican was playing dominoes on the new
hard-surface road in front of his house -~ where he had probably
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p%ayudmds&tsinmhiayouth.ﬁsmspedthmghand killed
hxm.'ﬂw tourist who reported the event to me was deeply up-
set, and yet he said: “The man had it coming to him.” '
At first sfight, the tourist’s remark i8 no different from the
stateruent of some primitive Bushman reporting the desth of
fellow who had collided with a taboo and had therefore dic:;.
But the two statements carry opposite meanings, The primitive

can blame some tremendous and dumb transcendence, while the:

tounst is in awe of the inexorable logic of the machine, The
pmzfumfe does not sense responsibility; the tourist senses it, but
denies it. In both the primitive and the tourist the classical
modeofdrama,thcstylaoftragedy, the logic of personal en-
deavour and rebellion is absent. The primitive man has not be-
come conscious of it, and the tourist has lost it. The myth of
Fheﬂnshmannndthcmythaf&w;&mericmmmdeoﬁnm,
inhuman forces, Neither esperiences tragic rebellion., For the
Bushman, the event follows the lows of magic; for the Ameri-
can, it follows the laws of science. The event puts him under the
spell of the taws of mechanics, which for him govern physical,
social and psychological events,

] The mood of 1971 is propitious for a major change of direction
in search of a hopeful future. Institutional goals continuously
contradict -institutional products, The poverty programune
produces more poor, the war in Asin more Vietcong, technical
assistance more underdevelopment. Birth-contrel clinics increase
survival rates and boost the populetion; schools produce more
dropouts; and the curb on one kind of pollution usually increasey
another,

Consumers are faced with the realization that the more they
can buy, the more deceptions they must swallow, Until re-
cently it seemed logical that the blame for this pandemic infla-
tion of dysfunctions could be laid either on the limping of
scientific discovery behind the technological demands or on the
perversity of ethnic, ideological or class enemies, Both the ex..
pectations of a sciemtific millennium and of a war to end all
wars have declined.

?:'"cr the experienced consumer, there is no way back to a naive
reliance on magical technologies. Too many people have had
bad experiences with peurotic computers, hospital-bred nfece
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. f tions, and jams wherever there is traffic on the road, in the air or
2 on the phone. Only ten years ago conventional wisdom antici-
-, pated a better life based on an increase in scientific discovery,

Now scientists frighten children. The moon shots provide a

3 fascinaring demonstration thet human failure can be almost

eliminated among the operators of complex systems - yet this
does not allay our fears that the human fadlure to consume ac~
cording to instruction might spread out of control.

For the social reformer there is no way back, either, to the
assumptions of the 1940s, The hope has vanished that the prob-
Jem of justly distributing goods can be sidetracked by creating
an shundance of them, The cost of the minimum packages
cgpable of satisfying modern tastes has skyrocketed, and what
makes tastes modern is their obsolescence prior even 1o satis-
faction.

The Lmits of the Barth's resources have become evident. No
breskthrough in science or technology could provide every man
in the world with the commodities and services which are now
availabe 1o the poor of rich countries. For instance, it would
take the extraction of one hundred times the present amounts
of iron, tin, copper and lead to achieve such a goal, with even
the *lightest’ alternative technology.

Finally, teachers, doctors and social workers realize that their
distinct professional ministrations have one aspect — gt Jeast - in
common. They create further demands for the institutional
treatments they provide, faster than they can provide service in-
stitations. ‘

Not just some part, but the very logic, of conventional wis-
dom is becoming suspect. Even the laws of economy seem un-

! .. convincing outside the parrow parameters which apply to the

social, geographic area where most of the money is concen-
trated, Money is, indeed, the cheapest currency, but only in-an
economy geared to efficiency measured in monetary terms, Both
capitatist and Communist countries In their various forms are
committed o measuring efficiency in cost-benefit ratios ex-
pressed in dollars. Capitalisn flaunts a higher standard of living
as its claim to superiority. Commumism boasts of a higher
growth rate as an index of its ultmate trivmph. But under
cither ideoclogy the total cost of increasing efficiency increases
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~ geometrically. The lurgest institutions compets most flercely for

~ " “resources which are not listed in eny inventory: the air, the |
ocean, silence, sunlight and health. They bring the scarcity of ' .

B the deinstitutionalization of values.

these resources 1o public attention only when they are slmost
irremediably degraded. Everywhere nature becomes poisonous,
society inhumane and the inner life is invaded and personal vo-
cation smothered,

A society committed to the institutionalization of values
wdentifies the production of goods and services with the demand
for such. Education which makes you need the product is in-
cluded in the price of the product. School is ‘the advertising
agency which makes you believe that you need the society as it
is. In such a society marginal value has become constantly seli-
wranscendent, It forces the few largest consumers to compets
for the power to deplete the earth, to fill their own swelling
belties, to discipline smaller consumers, and to deactivate those
who still find satisfaction in making do with what they have.
The ethos of non-satiety is thus at the root of physical depreda-
tion, social polarization and psychological passivity.

When values have been institutionalized in planped and en-
gineered processes, members of modern society believe that the
good life consists in having institutions which define the values
that both they and their society believe they need. Institutionsl
value can be defined as the level of output of an institutions. The
corresponding value of man is messured by his ability to con-
yume gnd degrade these institutional outputs, and thus create a
new - even higher — demand. The value of instiutionalized
man depends on his capacity 2s an inciperator. TO use an image
- he has becoms the idol of his handiworks. Man now defines

himself as the furnace which burns up the values produced by .4

his tools. And there is no limit to his capacity. His is the act of
Prometheus carried to an extreme,

The exhaustion and pollution of the earth’s resources is,
ahove all, the result of a corruption in man’s self-image, of a.
regression in his consciousuess, Some would like to speak about
a mutation of collective consciousness which leads to a concep-
tion of man a8 an organism dependent not on nature and in-
dividuals, but rather on institxtions. This institutionalization
of substantive values, this belief that a planned process of treat-
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1 meat ultimately gives results desired by the recipient, this con~
B .rer ethos, is at the heart of the Promethean fallacy.

Eﬁmwﬁnda-mbalmmﬂxglﬂbalnﬁﬁmdepmdm

“I'he suspicion that something is structurally wrong with the

vigion of komo faber is common 10 & growing mmom:y in cap;in
B taiist, Communist and ‘underdeveloped’ countries alike, This
|, suspicion is the shared characteristic of a new elite. To it belong

people of all classes, incomes, faiths and civilizations. They have

| become waty of the myths of the majority: of scientific utopiss,
& of ideological diabolism, and of the expectation of the distribu-

tion of goods and services with some degree of equality. They

. share with the majority the sense of being trapped. They share
B with the majority the awareness that most pew policies adopted

i hich ave glac-
by broad consensus consistently lead to results W
inglyoppusedtnt!wirmtedaim&?etwtmmsthe?mmcthwn

§ mslyc : e
& majority of would-be spacemen still evades thc'stxt?ctm jssue,
| them?mergcnx minority is critical of the scientific deus ex

maching, the ideological panacea and the hunt for dzvﬂs and
witches. This minority begins to formulate ity suspicion that
our constant deceptions tie us to contemporary ipstitutions &8

B  tnc chains bound Prometheus to his rock. Hopeful trust and
" classical rony (eironeia) must conspire 0 €xpose the Prometh-

ml’% is usually thought to mean *foresight’, or some-
times even ‘hnwhnmakmthethSmprogmss’.Hcm?kg&
the gods out of their monopoly of fire, taught men o use it in
the forging of iron, became the god of technologists and wound

up in iron chains,

... . The Pythia of Delphi has now been replaced by a computer

hich hovers above panels and punch cards. The lmmmeters of
:;m oracle have given way to sixteen-bit vodes of instructions.
Man the helmsman has turned the rudder over tothc cyber~
aetic mechine. The ultimate machine emerges 10 diréct cur des~
tinjes, Children fantasize flying their spacecrafts away from &

earth. g

mmgc perspectives of the Man on the Moon, Prometheus
could recognize sparkling blue Gaia as the p!anﬁt‘of Hope jmd
a5 the Arc of Mankind,;ﬁnewmoftheﬁmmaf}hc
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‘ifﬁhnhandamwmmlgianowmopmmn’seyesmthe.;
: ‘\..,ahoimnfhisbmtherﬂpimcthwsmwedﬂmﬁaﬁhwi:hPmdom ¢
s Atthispointtchmekmythmminmhopefulpmphecy .

becanse it tells us that the son of Prometheus was Deocalion,

tthelmmmnof‘mAkaholikeNoahammdetheFlmdm - '
$8  Penguinews, which sppears every month, contsing details of
- all the new books issued by Penguins as they are published,

become the father of a new mankind which he made from the
earth with Pyrrha, the daughter of Epimetheus and Pandora,

We are gaining insight into the meaning of the Pythos which B
Paodora brought from the gods as being the inverse of the Box: B

our Vessel and Ark.

We now need & name for those who value hope above ex- &
pectations, We need s name for those who love people more »

than products, those who believe that

Nopeoplcareunintcmting,

Their fate is like the chronicle of planets,
Nothh:ginthemisnotpanicula:,
mdpfanezisdissimﬂazﬂvmphm

‘chacd-anamefmthmewhobwtheear:hanwhichm 1

can meet the other,

Andifamauﬁvedinabscuﬁty

making his friends in that vhacurity,

ebmﬂtyismuniamr&sﬁng. _
chwdanamefmthomwhnmﬂabomncwiththeirhm

thear brmhgrinthciighﬁnga&theﬁmmdtheshapingofm,

butwhodommmhmthﬁirabﬂitym tend and care and wait

upon the other, knowing that

o each his world is private,

and in that world one excellent mimte,
And in that world one tragic minute.
These are private.*

I suggest that these hopeful brothers and sisters be called
Epimethean men,

*The three quotations are from “People’ from the book Selected
PombmemyYeﬂuahmh,-mm&mdwdwkhmlmmdumm
byRomeﬂanulhndmdeuﬂ,pubﬁMianguin

Books, 1962.
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